1.1 The superintendent effectively recruits, hires, assigns, and retains school leaders

Highly
Effective

Effective Improvement

Necessary

The superintendent consistently considers an
administrator's effectiveness as the primary
factor when recrulting, hiring, assigning,
promeoting or retaining the leader and
moniters the effectiveness of the personnel
process utilzed throughout the school
corporation

The superintendent routinely considers an
administrator's effectiveness as the primary
factor when recruiting, hiring, assigning,
promoting, or retaining the leader

The superintendent occasionally considers an
administrater's effectiveness as the primary
factor when recruiting, hiring, assigning,
promoting, or retaining the leader

The superintendent consistently considers
school or corporation goals when making
personnel decisions

The superintendent routinely considers
school or corperation goals when making
personnel decisions

The superintendent occasionally considers
schoot or corporation goals when making
personnel decisions

1.2 The superintendent creates a professional development system for school leaders based on strengths and needs

Highly
Effective

Effective Improvement

Necessary

The superintendent has in place a system of
professional development that is based on
individual administrator needs

Some effort has been made to provide
professional devetopment to meet the needs
of individual administrators

The superintendent is aware of the individual
needs of administrators, but professionat
development is only provided in meetings at
this time, rather than incorporating the use
of collaboration, study teams, etc,

The superintendent uses data from
performance evaluations to assess
proficlencies and identify priority needs to
support and retain effective administrators

1.3 The superintendent identifies and mentors emerging leaders to assume key leadership responsibilities

Highly
Effective

Effective Improvement

Necessary

The superintendent has identified and
mentored muitiple administrators or
instructional personnel who have assumed
administrative positions andfor
administrative responsibilities

The superintendent has identified and
mentored at least one emerging feader to
assume leadership responsibifity in an
instructionat leadership role

The superintendent has provided some
training te an emerging school leader
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Ineffective

The superintendent rarely considers an
administrator's effectiveness when
recruiting, hiring, assigning, promoting or
retaining the leader

The superintendent does not consider school
or corporation geals when making personnel
decisions

ineffective

Professional development is typically
d€ceone size fits all,5€ and there is little or
no evidence of providing for individual
administrator needs

Ineffective

There is no evidence of effort to develop any
{eadership skilis in others




Administrators throughout the corporation
refer to the superintendent as a mentor

1.4 The superintendent provides evidence of delegation and trust in subordinate leaders

Highly Effective
Effective

Employees throughout the corporation are
empoweared to do their jobs

There is a clear pattern of delegated
decisions, with authority to match
responsibility at most every level in the
school corporation

Instructional personnel participate in the
facilitation of meetings and exercise
leadership in committees and task forces;
other employees, Including noncertifled,
exercise appropriate authority and assume
leadership roles where appropriate

instructional personnel participate in the
facilitation of meetings and exercise
leadership in comumittees and task forces.
Other employees are not uttlized in
leadership roles within the organization

The climate of trust and delegation in the
school corporation contributes directly to the
identification and empowerment of the next
generation of leadership

Improvement
Necessary

The superintendent sometimes delegates,
but also maintains decision-making authority
that could be delegated to others

Ineffective

The superintendent does not delegate or
afford subordinates the opportunity to
exercise independent judgment

1.5 The superintendent provides format and informal feedback to the administrative team with the exclusive purpose of improving individual and organizational

performance

Highly Effective
Effective

The superintendent uses a varlety of creative
ways to provide positive and corrective
faedback to the administrative team on a
conhsistent basis

feedback to the administrative team and
provides Informal feedback to reinforce
effective and highly effective performance

The entire corporation reflects the
superintendent's focus on accurate, timely,
and specific recognition

The superintendent balances individual
recognition with team and corporation-wide
recognition

Informal and formal positive feedback is
linked to corporation goals

oow)

‘Domain 2: Instructional Leadership (12

The superintendent provides regular formal

Improvement
Necessary

The superintendent provides the minimum
required formal feedback to the
administrative team. Informal feedback is
occasionally provided

Ineffective

The superintendent provides no informal or

formal feedback to the administrative team




2.1 The superintendent demonstrates the use of student achievement data to make instructional leadership decisions

Highly
Effective

The superintendent can specifically
document examples of decisions throughout
the corporation that have been made on the
basis of data analysis

The superintendent has coached schoo!
administrators to improve their data analysis
skills

Effective

The superintendent uses multiple data
sources, including state, cerporation, school,
and classroom assessments in data analysis

The superintendent systematically examines
data te find strengths and weaknesses

The superintendent empowers teaching and
administrative staff to determine priorities
from data

Data analysis is regularly the subject of
faculty meetings and professional
development sessions

improvement
Necessary

The superintendent is aware of state,
corporation, and school results but few
decisions have been iinked to the data

2.2 The superintendent demonstrates evidence of student improvement through student achievement results

Highly
Effective

A consistent record of improved student
achievement exists on muitiple indicators of
student success

Student success occurs not only on the
overall averages, but in each sub group

Data analysis from pripr years indicates that
the superintendent has focused on improving
performance. The superintendent
aggressively establishes continuous growth
standards moving performance to the
exemplary level

Effective

The superintendent reaches the targeted
perfarmance goals for student achievement

The average of the student population
improves, as does the achievement of each
sub group of students

improvement
Necessary

Some evidence of improvement exists, but in
general, there is lack of meeting student
achievement goals

Ineffective

The superintendent does not utilize data to
make decisions

Ineffective

The superintendent takes no responsibility
for the data outcomes

The superintendent deoes not believe that
student achievement can improve

The superintendent has not taken decisive
action to improve student achievement

2.3 The superintendent actively solicits and uses feedback and help from all key stakeholders in order to drive student achievement

Highly
Effective

The superintendent regularly surveys and

Effective

The superintendent frequently seeks input

Improvement
Necessary

The superintendent rarely seeks input from

Ineffective

The superintendent seeks no input from




seeks suppott from all stakeholders in the
school corporation in regards to
improvement of student achievement

\Domain 3: Personal Behavior (8.00%)

from various stakeholders in matters related
to the improvement in student achievement

various stakeholders in matters related to
the improvement in student achievement

various stakeholders and makes all declsions
retated to the improvement in student
achievement in isolation

3.1 The superintendent models professional, ethical, and respectful behavior at all times and expects the same behavior from others

Highly
Effective

The superintendent is an exemplary model of
appropriate professional behavior and
expects fike treatment

3.2 The superintendent organizes time and prioritizes tasks for effective leadership

Highly
Effective

The organization skills of the superintendent
support innovative and creative activities
that involve all of the leadership
stakeholders in the corporation

The superintendent incorporates project
management skills along with a systems-
thinking, as well as detailed, follow-up
proceduras to ensure that effective
corporation decisions are made

“Domain 4 Building Relationships (24.00%)

Effective

On a regular basis the superintendent
displays appropriate professional behavior

Effective

The organization skiils of the superintendent
allows for some innovations, some time to
engage in leadership activitles and minimat
collaboration with people at all levels

Most tasks are managed and completed by
the superintendent on a timely basis

Improvement
Necessary

Oceasionally the superintendent has not
displayed appropriate professional behavior

Improvement
Necessary

Tasks are managed using lists of milestones
and deadlines, but periodicaily, not
completed on time

4.1 The superintendent actively engages in communication with parents and community

Highly
Effective

There is clear evidence of communication
with parents and the community

Survey data is utilized to measure parents
and community members viewpoints of
educational objectives

The superintendent uses relationships and
school/community partnerships to affect

Effective

There is some evidence of comymunication
with parents and the community

The superintendent seeks out and creates
new opportunities for meaningful

improvement
Necessary

School/fcommunity communications are not
initiated by the superintendent

The superintendent rarely seeks or creates
meaningfii partnerships or collaborative

Ineffective

The superintendent does not display

appropriate professional behavior

Ineffective

Tasks are managed in a haphazard fashion

There is little or no evidence of established
or achleved milestones or deadlines

Ineffective

The superintendent does not identify groups
and potential partners within the community

The superintendent falls to ensure that
parent and community activities are




community-wide change that improves both
the community and work of the schoof
corporation

The superintendent manages an ever
broadening portfolio of partnerships and
collaborations that support the strategic plan
of the school corporation

partnerships and has built some
cotlaborative relationships

The superintendent assumes leadership rofes

in community organizations

refationships

The superintendent occasionally participates
in community organizations but does not
become actively involved

4.2 The superintendent forges consensus for change and improvement throughout the school corporation

Highly
Effective

The superintendent uses effective strategles
to achieve a consensus for change and
Improvement

The superintendent guides others through
change and addresses resistance to that
change

The superintendent systemically monitors,
implements and sustains the strategies for
change

Effective

The superintendent uses effective strategies
to work toward a consensus for change and

improvement

The superintendent directs change and
improvement processes securing the allies
necessary to support the change effort

The superintendent menitors, impiements
and sustains the strategies for change

improvement
Necessary

The superintendent occasionally identifies
areas where consensus Is necessary

Areas of change that are identified as
needing consensus has yet to implement a
process for change and improvement

Strategies for change are not implemented
and unsuccessful in securing cooperation

4,3 The superintendent understands the role of the superintendent in engaging the public in controversial issues

Highly
Effective

The superintendent consistently employs a
variely of strategles to resoive conflicts and
forge consensus within the school
community

The superintendent consistently eacourages
open dialogue, considers diverse points of
view, and expects the administrative team to
mentor this philosophy

4.4 The superintendent keeps the school board informed on issues, needs, and the overall operations of the school corporation

Highly
Effective

Effective

The superintendent resolves conflicts and
farges consensus within the school
comrunity in a constructive and respectfi
manner

The superintendent frequently encourages
open dialogue, considers diverse points of
view, and often expects the administrative
team to mentor this philosephy

Effective

Improvement
Necessary

The superintendent employs a limited
number of strategies to resoive conflicts and
forge consensus within the school
community with limited success

Improvement
Necessary

conducted

The superintendent fails to interact with
parents and community groups that have a
critical role in developing support for the
school corporation

Ineffective

The superintendent fails to forge consensus
for change

Fails to identify areas in which agreement
andfor consensus is necessary

Rarealy or never develops a process for
change andfor improvement

Rarely or never seeks feedback or secures
cooperation

Ineffective

The superintendent fails to resolve conflicts
or forge consensus within the school
community

Ineffective




The superintendent communicates with all
school members routinely, using a variety of
methods

The superintendent communicates with all
scheot board members periodically

The superintendent communicates with
selected school board members only on an
emergency basis

4.5 The superintendent encourages open communication and dialogue with school board members

Highly
Effective

The superintendent has created a cuiture
where input and feedback from all school
board members is both sought and
encouraged

The superintendent engages in open
discussion with the school board on a
censistent basis

4.6 The superintendent provides the school

Highly
Effective

The superintendent creates an agenda that
prioritizes items refated to student
achievement and corporation goals

Complete and thorough background material
is provided so thal the beard can make an
infermed decision

Domain 5 Culture of Achlevement (16.00%)

Effective

The superintendent seeks input and
feedback from all school board members on
a frequent bhasis

board with a written agenda and background material before each board meeting

Effective

The superintendent creates an agenda that
routinely focuses on student achievement
issues and corporation goals

Adequate background material |s provided to
allow the board to make an informed
decision

Improvement
Necessary

The superintendent seaks input and
feedback from only a few school board
members

Improvement
Necessary

The superintendent creates an agenda that
occasionally includes items related to
student achievement and corperation goals

Limited background material is provided

5.1 The superintendent empowers building leaders to set rigorous academic and behavior expectations for every student

Hightly
Effective

The superintendent {eads and involves the
administrative team in a comprehensive
annual analysis of school and corporation
performance

Multiple data sources are utilized to analyze
corporation and schools' strengths and
weaknesses and a collaborative process is
used to develop focused and results-oriented

Effective

The superintendent guides the
administrative team in an annual analysis of
school and corporation performance

Required data sources are utilized to analyze
the corporation and schools' strengths and
weaknesses and a collaborative process is
used to develop measurable goals

improvement
Necessary

The superintendent provides minimal
direction for the administrative team in an
annual analysis of school and corporation
performance

Limited data sources are used to develop
goals which are not focused or measurable

The superintendent has minimal
communication with the school board outsidd
of meetings

Ineffective

The superintendent rarely seeks input from
the scheol board and makes decisions
unilaterally

Ineffective

The superintendent creates an agenda that
focuses only on operational matters and
provides insufficient background material

Ineffective

The superintendent provides no direction for
the administrative team in an annual
analysis of school and corporation
performance

Mo data sources are used to develop goals




goals

Clear expectations are established and
administrators and educators are provided
differentiated resources and support to
disaggregate data and to assist in identifying
and meeting each student's academic,
social, emotional, and behavioral needs

General expectations are established and
administrators and educators are provided
differentiated resources and suppoert to
disaggregate data

Some expectations are established and
limited resources and occasional supports

are provided to support the disaggregation of

data

The superintendent does not establish
expectations or provide the necessary
suppott for the disaggregation of data

5.2 The superintendent establishes rigorous academic goals and priorities that are systematically monitored for continuous improvement

Highly
Effective

The superintendent regularty reports on the
progress of rigorous academic goals and
corporation academic priorities that have
been established by the superintendent and
approved by the school board

The monitoring of goals and regular revising
and updating of such plans is an ongoing
process conducted by the superintendent
and the board

These rigorous academic goals are shared
throughout the school community through
multiple communication systems

Effective

The superintendent has presented goals for
board approval that ciearly articulate the
academic rigor and academic priorities of the
corporation's programs

Approved goals by the board are shared and
available for the entire community

Improvement
Necessary

The superintendent has cccasionally made
some reference to academic goals and
school improvement priorities

There are some goals established but none
that were approved by the board

Ineffective

The superintendent has no goals and no
school improvement priorities established fo
the corporation

5.3 The superintendent ensures that ali students have full and equitable access to educational programs, curricula, and support systems

Highly
Effective

The superintendent establishes clear
expectations and provides resources that
enable administrators and teachers to
identify each student's academic, social,
emotional, and behavioral needs

Effective

The superintendent establishes clear
expectations and provides resotrces that
enable administrators and teachers to
identify a majority of students' academic,
soctal, emotional, and behavioral needs

Improvement
Necessary

The superintendent establishes generat

expectations and resources are not allocated

on the basis of any identified needs of
students

Ineffective

The superintendent does not establish clear
expectations and rescurces are not altocatec
on the basis of any identified needs of
students

5.4 The superintendent expects building leaders to build productive and respectful relationships with parents/guardians and engage them in their children's learning

Highly
Effective

The superintendent sets clear expectations
and provides multiple resources to support
administrators to consistently and regutarly

Effective

The suparintendent sets general
expectations and provides adequate
resources for administrators to regularly

improvement
Necessary

The superintendent sets minimal
expectations and provides occasional
resources for administrators to engage

Ineffective

The superintendent does not set
expectations or provide resources for
administrators to regularly communicate




engage all families in facilitating their
children's learning at schoo! and home

engage families in facllitating their chifdren’s

learning at school and hame

families in facilitating their children's
{earning at schoo! and home

with families on ways to facilitate their
chHdren's learning at school and home

6.1 The superintendent employs factual basis for decisions, including specific reference to internal and external data on student achievement and objective data on
curricium, teaching practices, and leadership practices

Highly
Effective

Decisions that are made are neither by
consensus nor by leadership mandate, but
are consistently based on the data

Data, from a wide range of sources, including
qualitative and quantitative, are referenced
in all decisipns

Numerous examples of practices that have
been changed, discontinued, and/or initiated
based on data analysis can be produced

Effective

Most decisions that are made are neither by
consensus nor by leadership mandate, but
are consistently based on the data

Data, from various sources are referenced in
all decisions

Several examples of practices that have
been changed, discontinued, and/or initiated
based on data analysis can be produced

improvement
Necessary

A few decisions that are made are neither by
consensus nor by leadership mandate, but
are consistently based on the data

Data, from limited sources are referenced in
some decisions

Minimal examples of practices that have
been changed, discontinued, and/or initiated
based on data analysis can be produced

6.2 The superintendent demonstrates personal proficiency in technology implementation and utilization

Highly
Effective

The superintendent creates new
opportunities for technologicat learning and
empowers the administrative team to use
new technology initiatives

The superintendent serves as a model for
technology implementation

Effective

The superintendent consistently utilizes
technology within hisfher daily
responsibilities

The superintendent demonstrates effort
toward serving as a model for technology
implementation

Improvement
Necessary

The supetintendent occasionally utilizes
technology within histher daily
responsibilities

There is little or no evidence of the
superintendent taking a personal initiative to
learn new technology

Ineffective

Data is rarely used for decisions

Most decisions are made based on personal
viewpoints or what is popular at the time

Ineffective

The superintendent has limited use of
technology within hisfher daily
responsibitities

The superintendent does not serve as a
modet for technology implementation

6.3 The superintendent oversees the use of practices for the safe, efficient, and effective operation of the school corporation's physical plant, equipment, and auxiliary
services {e.g., food services, student transportation)

Highly
Effective

The superintendent ensures there are
updated procedures in place to address the
safety of students and staff

The superintendent ensures staff is bronerky

Effective

The superintendent ensures thera are
precedures in place to address the safety of
students and staff

The superintendent routinelv provides

Improvement
Necessary

The superintendent has minimal procedures
in place to address the safety of students
and staff

The superintendent provides minimal

Ineffective

The superintendent has no procedures in
place to address the safety of students and
staff

The superintendent orovides no



trained and competent to carry out their
duties with respect to the corporation’s
physical plant, equipment, and auxiliary
services

Pericdic reviews of these procedures are in
place and necessary actions are taken to
address operational deficiencies

opportunities for staff training in order to
carry out their duties with respact to the
corporation's physical plant, equipment, and
auxiliary services

Periodic reviews of these procedures are in
place

6.4 The superintendent provides responsible fiscal stewardship

Highly
Effective

The superintendent maintains a fiscally
sound financial budget, monitors
expenditures to be used in an efficient
manner, and reaflocates those savings to
help the corperation achieve its strategic
priorities

Data is produced and shared with all
stakeholders which reflect the positive
impact of reallocated rescurces In achieving
strategic pricrities

The superintendent has established
processes to increase fiscal resources, e.4.,
grants, donations, and community resources

Effective

The superintendent maintains a fiscally
sound financial budget, monitors
expenditures to be used in an efficient
manner, and reallocates those savings to
help the corporation achieve its strategic
prierities

Data is preduced which reflect the positive
impact of reallocated resources it achieving
strategic priorities

6.5 The superintendent demonstrates compliance with legal requirements

Highly
Effective

The superintendent demonstrates an
understanding of the legal standards and
board policy reguirements of the corporation,
and consistently adheres to those standards
and requirements

7.1 Attendance

Meets
Standard

Effective

The superintendent demonstrates an
awareness of the legal standards and board
policy requirements of the school corporation
and generally adheres to those standards
and requirements

Does
Not
Meeot

opportunities for staff training in order to
carry out their duties with respect to the
corporatien's physical pfant, equipment, and
auxliliary services

There are occasional, unscheduled reviews of
these procedures

Improvement
Necessary

The superintendent lacks proficiency in
budgetary practices to focus resources on
strategic priorities

Minimal data is produced to support
reallocated resources

Improvement
Necessary

The superintendent has limited knowledge of
legal standards andfor board policy
requirements and occasionally adheres to
those standards and requirements

opportunities for staff training in order to
carry out their duties with respect to the
corporation's physical plant, equipment, and
auxiliary services

Ineffective

The superintendent does not demonstrate
sound, fiscal stewardship

Ineffective

The superintendent has minimal knowledge
of legal standards and/or board policy
requirements and rarely adheres to those
standards and requirements




Individuat has not demonstrated a pattern of
unexcused absences

7.2 On-Time Arrival

Meets
Standard

Individual has not demonstrated a pattern of
unexcused late arrivals (late arrivals that are
in viclation of procedures set forth by local
school pelicy and by the relevant collective
bargaining agreement)

7.3 Policies and Procedures

Meets
Standard

Individual demonstrates a pattern of
following state, corperation, and school
policies and procedures (e.g. procedures for
stbmitting discipline referrals, policies for
appropriate attive, efc)

7.4 Respect

Meets
Standard

Individual demonstrates a pattern of
interacting with students, colleagues,
parentsfguardians, and community mermbers
in a respectful manner

Standard

individual demonstrates a pattern of
unexcused absences

Does
Not

Meet
Standard

Individual demonstrates a pattern of
unexcused late arrivals {late arrivals that are
in violation of procedures set forth by [ocal
school policy and by the relevant collective
hargaining agreement}

Does

Not

Meet
Standard

Individual demonstrates a pattern of failing
to follow state, corporation, and school
policies and procedures {e.g. procedures for
submitting discipline referrals, policies for
appropriate attire, etc)

Does
Not

Meet
Standard

Individua) demonstrates a pattern of failing
to interact with students, colleagues,
parentsfguardians, and community members
in a respectful manner




GARY COMMUNITY SCHOOL CORPORATION

DEANS, BEHAVIORAL SPECIALISTS, COUNSLEORS CASE MANAGERS, NURSES

| @Domain 5: Core Professionalism ( Special Weighting)

3.1 Attendance

Meets Standard

Individual has not demonstrated a pattern of
unexcused absences (absences that are i
vielation of procedures set forth by local
school policy and by the relevant collective
bargaining agreement) (5.1.MS)

5.2 On-Time Arrival
Meets Standard

Individual has notdemonstrated a pattern of
unexcused late arrivals (late arrivals that are
in violation of procedures set forth by local
school policy and by the relevantcollective
bargaining agreement) (5.2.MS)

5.3 Policies and Procedures
Meets Standard

Individual demonstrates a pattern of following
state, corporation, and school policies and
procedures (e.g., procedures for submitting
discipline referrals, policies for appropriate
attire, etc.) (5.3.M83)

5.4 Respect
Meets Standard

Individual demonstrates a pattern of
interacting with students, colleagues,
parents/guardians, and community members
in & respectful manner (5.4.M8)

Does Not Meet Standard

Individual demonstrates 2 pattern of
unexcused absences (absences that are in
viclation of procedures set forth by local
school policy and by the relevant collective
bargaining agreement) (5.1.DNMS)

Does Not Meet Standard

Individual demonstrates a pattern of
unexcused late arrivals (late amrivals that are
in viplation of procedures set forth by local
school policy and by the relevant collective
bargaining agreement) (5.2.DNMS)

Daes Not Meet Standard

Individual demonstrates a pattern of failing to
follow state, corporation, and school policies
and procedures {e.g. procedures for
submitting discipline referrals, policies for
appropriate attire, etc.) (5.3.DNMS)

Does Not Meet Standard

Individual demonstrates a pattern of failing to
interact with students, colleagues,
parents/guardians, and community members
in a respectful manner (5.4.DNMS)
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Teacher Evaluation Rubric

DOMAIN 1: PURPOSEFUL PLANNING (10%)

Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful uni
system for tracking student progress as well as plans foraccommodations and changes in response to a lai

. Competencies Highly Effective (4) Effective (3) Improvement Necessary (2)
1.1 | Utilize At Level 4, ateacher fulfills the criteria for Level Teacher uses prior assessment data to Teacher uses prior assessment data to
Assessment 3 and additionally: formulate: formulate:

Data to Plan

- Incorporates differentiated instructional strategies
in planning to reach every student at his/herlevel of
understanding

- Achievementgoals, unitplans, AND lesson plans

- Achievementgoals, unit plans, ORlesson plan
but not all of the above

1.2 | Set At Level 4, ateacher fulfills the criteria for Level Teacher develops anannual student Teacher develops an annual student
Ambitious 3 and additionally: achievement goal that is: achievement goal that is:
and - Plans an ambitious annual studentachievement - Measurable. - Measurable
Measurable goal - Aligned to contentstandards; AND The goal may not:
Achievement - Includes benchmarks to help monitorlearning and | - Align to contentstandards, OR

inform interventions throughoutthe year - Include benchmarks to help monitorlearning ai

Goals inform interventions throughoutthe year

1.3 | Develop At Level 4, ateacher fulfills the criteria for Level Based on achievement goals, teacher plans Based on achievement goals, teacher plans
Standards- 3 and additionally: units by: units by:
Based Unit - Creates well-designedunitassessments thatalign | - ldentifying contentstandards thatstudents will - Identifying contentstandards that students will
Plans and with an end of year summative assessment(either masterin each unit masterin each unit
Assassmpnts state, district, or teacher created) -Creating assessments beforeeach unitbegins for

- Anticipates studentreaction to content; allocation
oftime per unitis flexible and/orreflects level of
difficulty of each unit

backwards planning
- Allocating an instructionally appropriate amountof
time for each unit

Teacher may not:

-Create assessments before each unitbegins fol
backwards planning

- Allocate aninstructionally appropriate amountc
time foreach unit




1.4

Create
Objective-
Driven
Lesson Plans
and

At Level 4, ateacher fulfilis the criteria for Level
3 and additionally:

- Plans for a variety of differentiated instructional
strategies, anticipating where these will be needed
to enhance instruction

- Incorporates a variety of informal

Based on unit plan, teacher plans daily lessons
by:

- Identifying lesson objectives thatare afigned to
state content standards.

- Matching instructional strategies as well as
meaningful andrelevantactivities/assignments to

Based on unit plan, teacher plans daily lessol
by:

- dentifying lesson objectives thatare alignedto
state content standards

- Matching instructional strategies and
aclivilies/assignments to the lesson objectives.

Assessments assessments/checks for understanding as well as the lesson objectives
summative assessments wherenecessary and uses | - Designing formative assessments thatmeasure Teacher may not:
all assessments to directly inform instruction progress towards mastery and inform instruction - Design assignments thatare meaningful or
refevant
- Planformative assessments to measure progre
towards maslery or inform instruction.
1.5 | Track At Level 4, ateacher fulfills the criteriafor Level | Teacher uses an effective data tracking system | Teacher uses an effective data tracking syste
Student Data | 3 and additionally: for: for:
and Analyze - Uses daily checks for understanding for additional | - Recording studentassessment/ progress data - Rec_ord‘inlg student gssessmenb‘ progress data
Progress data points - Analyzing student progress towards masteryand | - Maintaining a gradingsystem

- Updates tracking system daily
- Uses data analysis of student progress to drive
lesson planning for the following day

planning future lessons/units accordingly
- Maintaining a grading system alignedto student
learning goals

Teacher may nof:

- Use data to analyze siudent progress towards
mastery or fo plan future lessonsfuniis

- Have grading system thatappropriately alignsv
studentlearning goals




Teacher Evaluation Rubric
DOMAIN 2: EFFECTIVE INSTRUCTION (75%)

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environrr
expectation around achievement, excellence and respect.

Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ing
Teacheris highly effective at Teacheris effective at developing student Teacherneedsimprovementat developing Te:
Competency 2.1: developing studentunderstanding and | understanding and mastery of lesson objectives studentunderstanding and mastery oflesson stu
mastery of lesson objectives objectives les
For Level 4, much of the Level 3 - Lesson objective is specific, measurable, and - Lesson objective conveys what students are - Le
evidence is observed during the year, aligned to standards. It conveys whatstudents are | learning and whatthey will be able to do by the ont
as well as some of the following: learning and whatthey will be able to do bythe end | end of the lesson, but may not be aligned to wh
Develop student of the lesson standards or measurable to ¢
understanding and - Students can explain whatthey are
mastery of lesson learningand why it is important, - Objective is stated, butnot in a student-friendly | - Tt
. i beyond repeating the stated objective - Objective is written in a student-friendly manner mannerthatleads to understanding bel
objectives and/orexplained to students in easy- to- tea
- Teacher effectively engages prior understand terms for
knowledge of students in connectingto - Teacher attempts explanation of importance of
lesson. Students demonstrate through | - Importance of the objective is explained so that objective, but students fail to understand - T
work or comments thatthey students understand why they are learning what of ¢
understand this connection they are learning un¢
wh
- Lesson generally does not build on prior
- Lesson builds on students’ prior knowledge of key | knowledge of students or students fail to make -Tl
concepts and skills and makes this connection this connection obj
evidentto students
- Lessoniswell-organizedto move students - Organization of the lesson may notalways be - Le
towards mastery of the objective connected to mastery of the objective lea
Notes:

1. One wayin which an observer could effectively gather information to score this standard is through brief conversations with students (when appropriate).
2. In some situations, it may not be appropriate to state the objective for the lesson (multiple objectives for various “centers”, early-childhood inquiry-based lesson, etc). In these situations,
or not students are engaged in activities that will lead them towards mastery of an objective, even if it is not stated.



Competency  Highly Effective (4) - Effective (3) Improvement Necessary (2) In
Teacheris highly effective atdemonstratingand Teacheris effective at demonstrating and Teacherneedsimprovementatdemonstrating | Te
Competency 2.2: clearly communicating contentknowledge to clearly communicating contentknowledge to and clearly communicating contentknowledge | ar
students students to students kr
For Level 4, much of the Level 3 evidence is - Teacher demonstrates contentknowledge -Teacher delivers contentthatis factually -
observed during the year, as well as some of the and delivers contentthat is factually correct correct fa
Demonstrate and following:
Clearly Communicate - Contentis clear, concise, and well-organized -
ContentKnowledgeto |- ngcherfully explains cor_\cepts inas Fjlrectand - Contentoccgsmnal!y lacksclarityandisnot | in
efficienta manner as possible, while still as well organized asit could be ur
Students achieving studentunderstanding
- Teacherrestates and rephrases instruction -
- Teacher effectively connects content to other in multiple ways to increase understanding - Teacher may fail to restate or rephrase in
content areas, students’ experiences and instruction in multiple waysto increase st
interests, or current events to make content understanding
relevantand build interest - Teacher emphasizes key points or main -
ideasin content - Teacherdoes notadequately emphasize id
- Explanations spark studentexcitementand main ideas, and students are sometimes at
interestin the content confused aboutkey takeaways
- Teacher uses developmentally appropriate -
- Students participate in each other's learning of language and explanations - Explanations sometimeslack ar
content through collaboration during the lesson developmentally appropriate language
- Teacherimplements relevantinstructional .
- Students ask higher-order questions and make strategies learned via professional - Teacherdoes not always implementnew i
connections independently, demonstrating that development and improved instructional sirategies learned | vi
they understand the content at a higherlevel via professional development
Nofes:

1. Contentmay be communicated by either directinstruction or guided inquiry depending on the context of the classroom or lesson.
2. If the teacher presents information with any mistake thatwould leave students with a significantmisunderstanding atthe end of the lesson, the teacher should be scored a Level 1 for thi
3. Instructional strategies learned via professional development may include information learned duringinstructional coaching sessions as well as mandatory or optional school or district-w



Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ine
Teacheris highly effective atengaging Teacheris effective atengagingstudentsin Teacher needsimprovementatengaging Tea
Competency 2.3 students in academic content academic content students in academic content in a
For Level 4, much of the Level 3 evidence | -3/4 ormore of students are actively engaged in - Fewerthan 3/4 of students are engagedin - Fe
is observed during the year, as well as content at alltimes and not off-task content and many are off task coni
Engage students in some of the following:
academic content - Teacher provides multiple ways, as appropriate, | - Teacher may provide multiple ways of - Te
- Teacher provides ways to engage with of engaging with content, all aligned to the lesson | engaging students, butperhaps notaligned to eng:
contentthat significantly promotes student | objective lesson objective or mastery of content prov
mastery of the objective that
orm
- Teacher provides differentiated ways of | - Ways of engaging with contentreflectdifferent - Teacher may miss opportunities to provide
engaging with contentspecific to learning modalities orintelligences ways of differentiating contentfor student -Te
individual studentneeds engagement to ta
- Teacher adjusts lesson accordingly to
- The lesson progresses atan appropriate | accommodate for student prerequisite skills and - Some students may not have the prerequisite | - Mc
pace so that students are never knowledge so that all students are engaged skills necessary to fully engage in contentand prer
disengaged, and students who finish early teacher's attempt fo modify instruction forthese | in cc
have something else meaningful to do students is limited or not always effective adju
- ELL and IEP students have the appropriate
- Teachereffectively integrates accommodations to be engaged in content - ELL and IEP students are sometimes given - EL
technology as a tool to engage students appropriate accommodations to be engaged in with
in academic content content eng;
- Students work hard and are deeply active rather
than passivefreceptive (See Notes below for - Students may appear to actively listen, but - St
specific evidence of engagement) whenitcomestime for participation are over

disinterested in engaging

Notes:

1. The mostimportantindicator of success here is that students are actively engaged in the content. For a teacher to receive creditfor providing students a way of engaging with conten

part of the lesson.

2. Some observable evidence of engagementmayinclude (butis not limited to): (a) raising of hands to ask and answer questions as well as to share ideas; (b) aclive listening (not off-ta:
participation in hands-on tasks/activities.
3. Teachers may provide multiple ways of engaging with contentvia differentlearning modalities (auditory, visual, kinesthetic/tactile) or via multiple intelligences (spatial, linguistic, music
etc.). It mayalso be effective to engage students via two or more strategies targeting the same modality.



Competency Highly Effective (4) ~ Effective (3) Improvement Necessary (2) Ineffec
Teacheris highly effective at Teacher is effective atchecking for Teacherneedsimprovementatchecking for Teacher
Competency 2.4: checking for understanding understanding understanding underste
For Level 4, much of the Level 3 - Teacher checks forunderstanding atalmost | - Teachersometimes checks for understanding of - Teache
evidence is observed during the all key moments (when checking is necessary | content, but misses several key moments underste
Check for year, as well as some of the to inform instruction going forward) key mon
Understanding following:
- Teacherusesa variety of methods to check - Teacher may use more than one type of check for
- Teacher checks forunderstanding | forunderstanding thatare successfulin understanding, butis often unsuccessful in capturingan | -Teache
at higherlevels by asking pertinent, | capturingan accurate “pulse” of the class’s accurate “pulse” of the class’'s understanding uses onl
scaffold questions that push understanding doso, th
thinking; accepts only high-quality of the cle
student responses (those that - Teachermay not provide enough waittime after
reveal understanding or lack - Teacher uses wait time effectively both after | posing a questionforstudents to think and respond - Teache
thereof) posing a question and before helping students | before helping with an answer or moving forward with before s
think through a response content question
- Teacheruses open-ended answerr
questions to surface common the answ
misunderstandings and assess - Teacherdoesn’tallow students fo “opt-out” - Teacher sometimes allows students to "opt-out” of
studentmastery of material ata of checks for understanding and cycles back checks for understanding without cycling back to these - Teache
range of both lowerand higher- to these students students of check
order thinking backtot
- Teachersystematically assesses every
student's mastery of the objective(s)at the - Teacher may occasionally assess studentmastery at - Teache
end of each lesson through formal orinformal | the end of the lesson through formal orinformal atthe en
assessments (see note forexamples) assessments.
Notes:

1. Examples of times when checking for understanding may be useful are before moving on to the next step of the lesson, or partway through independentpractice.
2. Examples of how the teacher may assess student understanding and mastery of objectives:
+» Checks for Understanding: thumbs up/down, cold calling
+ Do Nows, Turn and Talk/ Pair Share, Guided or Independent Practice, Exit Slips



Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Inefi
Teacheris highly effective atmodifying | Teacheris effective atmodifying instructionas | Teacherneedsimprovementatmodifying instruction | Teacl
Competency 2.5: instruction as needed needed as needed need
For Level 4, much of the Level 3 - Teacher makes adjustments to instruction - Teacher may attempt to make adjustmentsto -Tea
. g evidence is observed during the year, based on checks for understanding thatlead to | instruction based on checks for understanding, but instru
MOd[fy Instruction as well as some of the following: increased understanding for most students these attempts may be misguided and may not anda
As Needed increase understanding for all students incre:
- Teacher anticipates student
misunderstandings and preemptively - Teacherresponds to misunderstandings with | - Teacher may primarily respond to - Tea
addresses them effective scaffolding techniques misunderstandings by using teacher-driven byus
scaffolding techniques (for example, re-explaining a
- Teacheris able to modify instruction concept), when student-driven techniques could have
to respond to misunderstandings been more effective
withouttaking away from the flow of the | - Teacherdoesn’tgive up, but continues to try -Tea
lesson or losing engagement to address misunderstanding with different - Teacher may persist in using a particulartechnique | tores
techniquesiif the firsttry is not successful forresponding to a misunderstanding, even whenitis | is nol
not succeeding
Notes:

1. In orderto be effective atthis competency, a teacher musthave at least scored a 3 on competency 2.4 - in order to modify insfruction as needed, one mustfirstknow how to check for
2. Ateachercan respond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, asking leading questions, breaking the task into small parts, u:
using manipulatives or hands-on models, using “think alouds”, providing visual cues, etc.



expected lesson elements (e.g., extra credit
or
enrichmentassignments)

objective and to persist even when faced
with difficulttasks

Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffi
Teacheris highly effective atdeveloping a Teacheris effective atdeveloping a higher | Teacherneedsimprovementatdevelopinga Teach
Competency 2.6: higherlevel of understanding through rigorous level of understanding through rigorous higherlevel of understanding through rigorous | levelo
instruction and work instruction and work instruction and work instruc
Develop Higher For Level 4, much of the Level 3 evidence is - Lesson is accessible and challengingto - Lessonis notalways accessible or - Less
Level of observed during the year, as well as some of the | almostall students challenging for students of stud
Understanding following:
through Rigorous - Teacher frequently develops higher-level - Some questions used may notbe effective in | - Teac
Instruction and - Lessonis accessible and challengingto all under.sta_nding through effective developing higherjlevel understanding (too effecti
students questioning complexor confusing) Studet
Work conce|
- Students are able to answer higher-level - Lesson pushes some students forward, but
questions with meaningful responses - Lesson pushes almostall students misses other students due to lack of - Less
forward due to differentiation of instruction | differentiation based on students’ level of Teach
- Students pose higher-level questions to the based on each student's level of understanding on stu
teacherand to each other understanding
- While students may have some opportunity - Less
- Teacher highlights examples ofrecentstudent | - Students have opportunities to to meaningfully practice and apply concepts, Studet
work that meets high expectations; Insists and meaningfully practice, apply, and instruction is more teacher-directed than practic
motivates students to do it again if not great demonstrate thatthey are learning appropriate
- Teacherencourages students' interestin - Teacher may encourage students to work - Teac
learning by providing students with additional - Teachershows patience and helps hard, but may not persistin efforts to have noten
opportunities to apply and build skills beyond students to work hard toward mastering the | students keep trying tasks

Notes:

1. Examples of types of questions that can develop higher-level understanding:

« Activating higher levels of inquiry on Bloom’s taxonomy (using words such as “analyze”, “classify”,

+ Asking students to explain their reasoning
+ Asking students to explain why they are learning something or to summarize the mainidea
+ Asking students to apply a new skill or conceptin a differentcontext
+ Posing a question that increases the rigor of the lesson content

* Prompting students to make connections to previous material or prior knowledge

» o »ou

2. Higher-level questioning should resultin higher-level studentunderstanding. If it does not, creditshould notbe given.

3. Challengingtasks rather than questions may be used to create a higher-level of understanding, and if successful, should be credited in this competency
4. The frequency with which a teacher should use questions to develop higher-level understanding will vary depending on the topicand type of lesson.

compare”, "decide”, “evaluate”,

explain”, or “represent”)



Competency Highly Effective (4) Effective (3) Improvement Necessary (2) In¢
Teacheris highly effective atmaximizing Teacheris effective atmaximizing instructional | Teacherneedsimprovementatmaximizing Te:
Competency 2.7: instructional time time instructional time ins
For Level 4, much of the Level 3 evidence is | - Students arrive on-time and are aware of the - Some students consistently arrive late - St
- observed during the year, as well as some consequences of arriving late (unexcused) (unexcused)for class without consequences (un
Maximize of the following:
Instructional Time - Class starts on-time - Class may consistently starta few minutes late - Te
- Routines, transitions, and procedures are
well-executed. Students know what they - Routines, transitions, and procedures are well- | - Routines, fransitions, and procedures are in - Tl
are supposed to be doing and when without | executed. Students know what they are place, but require significantteacher directionor pro
prompting from the teacher supposed to be doing and when with minimal prompting to be followed ab«
prompting from the teacher sig
- Students are always engagedin tim
meaningful work while waiting for the - Students are only ever not engaged in - There is more than a brief period of time when
teacher (for example, during attendance) meaningful work for brief periods of time (for students are leftwithout meaningfulwork to keep - Tl
example, during attendance) them engaged wh
- Students share responsibility for me
operations and routines and work well - Teacherdelegates time between parts of the - Teachermay delegate lesson time
togetherto accomplish these tasks lesson appropriately so as bestto lead students | inappropriately between parts of the lesson
towards mastery of objective - Te
- All students are on-task and follow pai
instructions of teacherwithoutmuch - Almostall students are on-task and follow - Significantprompting from the teacheris ma
prompting instructions of teacher withoutmuch prompting | necessary for students to follow insfructions and
remain on-task
- Disruptive behaviors and off-task -E
conversations are rare; When they occur, - Disruptive behaviors and off-task fres
they are always addressed withoutmajor conversations are rare; When they occur, they - Disruptive behaviors and off-task conversations | tas
interruption to the lesson are almostalways addressed withoutmajor sometimes occur; they may not be addressedin
interruption to the lesson. the mosteffective mannerand teachermayhave | -D
to stop the lesson frequently to addressthe cor
problem. cal
adj

Notes:

1. The overall indicator of success here is that operationally, the classroom runs smoothly so thattime can be spenton valuable instruction rather than logistics and discipline.
2. It should be understood thata teacher can have disruptive students no matter how effective he/she maybe. However, an effective teacher should be able to minimize disruptions amc
occur, handle them withoutdetrimentto the learning of other students.




Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ing
Teacheris highly effective atcreating a Teacher is effective atcreating a classroom Teacherneedsimprovementat creating a Te:
Competency 2.8: classroom culture of respectand culture of respectand collaboration classroom culture of respectand collaboration cul
collaboration
Create Classroom For Level 4, much of the Level 3evidence is | - Students are respectful of their teacher and - Students are generally respectful of theirteacher | - Si
Culture of Respect observed du'ring the year, as well as some peers and peers, but may occasionally actout or need te_a
of the following: to be reminded of classroom norms dis
and Collaboration
- Students are invested in the academic - Students are given opportunities to collaborate, | - Si
success of their peers as evidenced by - Students are given opportunities to collaborate | but may notalways be supportive of each otheror | to¢
unprompted collaboration and assistance and support each other in the learning process | may need significantassistance from the teacher | wo
to work together inte
- Students reinforce positive characterand
behaviorand discourage negative behavior - Teacher may praise positive behavior OR
amongstthemselves - Teacher reinforces positive characterand enforce consequences for negative behavior, but - Te
behavior and uses consequences appropriately | notboth bel
to discourage negative behavior
- Teacherhasa good rapportwith students, and | - Teachermay focus on the behavior of a few - Tt
shows genuine interestin their thoughts and students, while ignoring the behavior (positive or bel

opinions

negative) of others

Notes:

1. If there is one or more instances of disrespect by the teacher toward students, the teacher should be scored a Level 1 for this standard.
2. Elementary school teachers more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the classroom. Whether or not thes:
within the culture of the classroom thatstudents understand and abide by a set of established expectations and are aware of the rewards and consequences of theiractions.



Competency - Highly Effective (4) Effective (3) Improvement Necessary (2) In¢
Teacheris highly effective atsetting high Teacheris effective atsetting high expectations | Teacherneedsimprovementatsetting high Tet

Competency 2.9: expectations foracademic success. foracademic success. expectations foracademic success. ex|

Set High For Level 4, much of the Level 3 evidence is | - Teacher sets high expectations forstudents of | - Teacher maysethigh expectations forsome,but | - Tt

? observed during the year, as well as some all levels not others ex|

Expectat_lons for of the following:

Academic Success - Students are invested in theirworkand value | - Students are generally invested in theirwork, but | - S
- Students participate in forming academic academic success as evidenced by their effort may occasionally spend time off-task or give up lac
goals forthemselves and analyzing their and quality of theirwork when work is challenging exe
progress tas
- Students demonstrate high academic - The classroom is a safe place to take on - Some students may be afraid to take on - Si
expectations forthemselves challenges and risk failure (students do notfeel | challengesandriskfailure (hesitantto askforhelp | che

shy aboutasking questions or bad about when needed or give-up easily) dis

- Student comments and actions answering incorrectly) pet
demonstrate thatthey are excited about

their work and understand why itis - Teachercelebrates and praises academic - Teachermay praise the academic work of - Te

important work. some, but not others WO

- High quality work of a few, butnot all students, -H

- High quality work of all students is displayed may be displayed in the classroom dis

in the classroom

Note:

1. There are several ways fora teacher to demonstrate high expectations - through encouragingcomments, higher-level questioning, appropriately rigorous assignments, expectations w
individual studentwork plans, etc.



Competencies

Highly Effective (4)

Effective (3)

Improvement Necessary (2)

3.1| Contribute to
School Culture

At Level 4, a teacher fulfills the criteria for
Level 3 and additionally may:

- Seekoutleadership roles

- Go above and beyond in dedicating time for
students and peers outside of class

Teacher will:

- Contribute ideas and expertise to further
the schools'mission and initiatives

- Dedicate time efficiently, when needed, to
helping students and peers outside of class

Teacher will:
- Contribute occasional ideas and expertise to further
the school's mission and initiatives

Teacher may not:
- Frequently dedicates time to help students and peers
efficiently outside of class

3.2 | Collaborate with | At Level4, a teacher fulfills the criteria for Teacher will: Teacher will:
Peers Level 3 and additionally may: - Seek out and participate in regular - Participate in occasional opportunities to work with
- Go above and beyond in seeking out opportunities to work with and learn from and learn from others
opportunities to collaborate others - Ask for assistance when needed
- Coach peers through difficult situations - Ask for assistance, when needed, and
- Take on leadership roles within collaborative | provide assistance to others in need Teacher may not:
groups such as Professional Learning - Seekto provide other teachers with assistance when
Communities needed OR
- Regularly seek outopportunities to work with others
3.3 | Seek At Level 4, a teacher fulfills the criteria for Teacher will: Teacher will:
Professional Level 3 and additionally may: - Actively pursue opportunities to improve - Attend all mandatory professional development
Skill d - Regularly share newly learned knowledge knowledge and practice opportunities
His an and practices with others - Seek out ways to implementnew
Knowledge - Seekout opportunities to lead professional practices into instruction, where applicable | Teacher may not:

development sessions

- Welcome constructive feedback to
improve practices

- Actively pursue optional professional development
opportunities

- Seek out ways to implementnew practices into
insfruction

- Acceptconstructive feedback well




3.4

Advocate for
Student Success

At Leveld, a teacher fulfills the criteria for
Level 3 and additionally may:

- Display commitment to the education of all
the students inthe school

- Make changes and take risks to ensure
student success

Teacher wilk:

- Display commitmentto the educalion of
alt his/her students

- Attempt to remedy obstacles around
student achievement

- Advocate for studenis'individualized
needs

Teacher will:
- Display commitment to the education of all hisfher
students

Teacher may not:
- Advocale forstudents'needs

3.5

Engage Families
in Student
Learning

At Level4, a teacher fulfills the criteria for
Level 3 and additionally:

- Strives to form relationships in which parenls
are given ample opportunity to participate in
student learning

- Is available to address concernsin a timely
and positive manner, when necessary, otlside
of required oufreach events

Teacher wili:

- Proactively reach out fo parentsin a
variety of ways to engage them in student
learning

- Respond promplly to contact from parents
- Engage in all forms of parentoutreach
required by the school

Teacher will:
- Respoend to contactfrom parenis

- Engage inall forms of parentoutreach required by the
school

Teacher may not:
- Proactively reach outto parents to engage them in
student learning




Core Professionalism Rubric

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sectionsin the rubric
because they have little to do with teaching and learning and more to do with basic employment practice. Teachers are expected to meet
these standards. If they do not, it will affecttheir overall rating negatively.

of unexcused late arrivals (late
arrivals that are in violation of
procedures set forth by local
school policy and by the relevant
collective bargaining agreement)

Indicator Does Not Meet Standard Meets Standard

1 | Attendance Individual demonstrates a pattern | Individual has notdemonstrated a
of unexcused absences* pattern of unexcused absences*

2 | On-Time Arrival Individual demonstrates a pattern Individual has not demonstrated a

pattern of unexcused late arrivals
(late arrivals that are in violation of
procedures set forth by local
school policy and by the relevant
collective bargainingagreement)

of failing to interact with students,
colleagues, parents/guardians, and
community membersin a
respectful manner

3 | Policies and Individual demonstrates apattern | Individual demonstrates a pattern
Procedures of failing to follow state, of following state, corporation, and
corporation, and school policies school policies and procedures
and procedures (e.g. procedures (e.g. procedures for submitting
for submitting discipline referrals, discipline referrals, policies for
policies forappropriate attire, etc) appropriate attire, etc)
4 | Respect Individual demonsfrates a pattern Individual demonstrates a pattern

of interacting with students,
colleagues, parents/guardians, and
communitymembersina
respectful manner




Evaluation Model

RISE 3.0 RUBRIC COMPANION: A RESOURCE FOR REMOTE AND HYBRID TEACHING AND LEARNING

This resource aligns strategies and other considerations with competencies for evaluators as they conduct remote/hybrid observations and evaluations
using the RISE 3.0 rubric. It is not meant to be a replacement for the RISE 3.0 rubric and any changes to evaluation practices and expectations should be
discussed and made clear to both teachers and evaluators. In addition, educators are encouraged to use the Digital Learning Toolkit as a Resource that
will be updated regularly.

DOMAIN 1: PURPOSEFUL PLANNING (10%)

Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous
assessments and a system for tracking student progress as well as plans for accommodations and changes in response to a lack of student progress.

Competencies Highly Effective (4) Effective (3) Remote or Hybrid Remote or Hybrid
Strategies Considerations
1.1 Utilize Assessment Data to Plan At Level 4, a teacher fulfills | Teacher uses prior - Utilizes sources for -Consider equitable options

the criteria for Level 3 and
additionally:

- Incorporates differentiated
instructional strategiesin
planning to reach every
student at his/herlevel of
understanding

assessment data to
formulate:

- Achievementgoals, unit
plans, AND lesson plans

assessmentdata that are
accessible to remote and
hybrid learners.

for students withoutreliable

internet or device access.

- The teacher considers how
data collected online and in-
person align to the standard
or skill taught.

- Purposeful timing, format,
andlocation of assessments
is considered.

- Planning is student driven;
standards guided.




1.2

Set Ambitious and Measurable
Achievement Goals

At Level 4, a teacher fulfills
the criteria for Level 3 and

additionally:

- Plans an ambitious annual
student achievementgoal

Teacher develops an
annual student
achievement goal that is:
- Measurable;

- Aligned to content
standards; AND

- includes benchmarksto
help monitorlearning and
inform interventions
throughoutthe year

- List and share criteriafor
mastery associated with
goals and objective(s)in
multiple formats (slide,
document, or video).

- Use criteria for mastery to
assess studentwork and
provide timely feedback.

- Asgk students to use criteria
formastery to self-assess
before submitting work.

- Utitize vertical and
horizontal articulation guides
in addition fo scope or
sequence of lessons.

- The teacher reflecison
pacing of the year and
modifies how to address and
assess the achievement
goals.

- Goals are studentdriven
vs. gap driven.

- Maintain flexibility with
deliverables.

- Share clearlinks between
goals and ocutcomes: Ensure
a clearpurpose and
outcomes for student-to-
student inferactionsin
remote and hybrid seftings.

1.3

Bevelop Standards- Based Unit Plans
and Assessments

At Level 4, a teacher fulfills
the criteria for Level 3 and
additionally:

- Createswell-designed unit
assessments that align with
an end of year summative
assessment (either slate,
district, or feacher created)

- Anticipates siudent reaction
io content; allocation of time
per unitis fiexible and/or
reflects level of difficulty of
each unit

Based on achievement
goals, teacher plans units
by:
- ldentifying content
standards that students will
masterin each unit

-Creating assessments
before each unitbeginsfor
backwards planning

- Allocating an instructionally
appropriate amountoftime
foreach unit

- Creales videos and other
resources fo prepare
students for assessmentof
learning.

- Creates an accessible
foiderto include examples
forstudents to reference as
anchordocuments
throughoutlessons.

- Time spent in each unit is
student driven based on
regular checks for
understanding to aliow more
time forincreasingly
chalienging material when
needed.

- Use formative and
summative checksto
delermine mastery of
objectives (e.g., quiz, written
responses, discussion board
posts, etc.).

- Progression of learning is
supported by assessments
used to inform

teacher of future instructional
needs.

- informal check-ins with
students are used {o obtain
additional data to inform
continuous planning.

1.4

Create Objective- Driven Lesson Plans
and Assessments

At Level 4, a teacher fulfills
the criteria for Level 3 and
additionally:

- Plans for a variety of
differentiated instructional
strategies, anticipating
where these will be needed
to enhance instruction

- Incorporates a variety of
informal
assessments/checks for
understanding aswell as
summative assessments
where necessary and uses
all assessmentsto direclly
inform instruction

Basedon unit plan,
teacher plans daily lessons
by:

- ldentifying lesson
ohjectives that are alighed
to state content standards.

- Matching instructional
strategies as well as
meaningful and relevant
aclivities/assignments io the
legson objectives

- Designing formative
assessments that measure
progress towards mastery
and inform instruction

- Measure student
performance in more than
three ways (e.g., in the form
of a project, experiment,
presentation, essay, short
answer, or multiple-choice
iest)

- Evidence of planning and
preparation prior to lesson
presentation orrecording
may exist and be shared
before or after observations.




1.5

Track Student Data and Analyze
Progress

At Level 4, a teacher fulfills
the criteria for Level 3 and
additionally:

- Uses daily checks for
understanding for
additional data points

- Updates tracking system
daily

- Uses data analysis of
student progress to drive
lesson planning forthe
following day

Teacher uses an effective
data tracking system for:

- Recording student
assessment/progress data

- Analyzing studentprogress
towards mastery and
planning future lessons/units
accordingly

- Maintaining a grading
system aligned to student
learning goals

- Assessments can be used
in both physical and digital
classroomsto ensure
students receive the same
assessmenttool.

- Include descriptions of how
assessmentresults will be
used to inform future
instruction.

- Uses secure data
managementsystem or
grading software to track and
communicate studentdata.

- Create learner surveys,
polls, check-in calls, and live
interactive sessions to
monitor students’
understanding of the course
objectives.

- Virtual assessments could
be conducted in the form of a
project(e.g., audioivideo,
taking a picture of a product,
experiment, graphs, charts,
presentation, essay, short
answer, or multiple choice)
and include criteria for
success.

- Provide regular virtual office
hours for students to receive
feedback and support.

-Consider equitable options
forstudents withoutreliable
internetor device access.

- Tracking systems utilized
may be adjusted to account
fordifferencesin schedule
forremote/hybrid classes.

- Explicitly stated
expectationswitha
readinessto provide
necessary flexibility.

DOMAIN 2: EFFECTIVE INSTRUCTION (75%)

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment thz

fosters a climate of urgency and expectation around achievement, excellence and respect.

Competencies

Highly Effective (4)

Effective (3)

Remote or Hybrid
Strategies

Remote or Hybrid
Considerations

2.1

Develop student
understanding and
mastery of lesson
objectives

Teacheris highly effective at
developing student
understanding and mastery
of lesson objectives

For Level 4, much of the
Level 3 evidence is observed

Teacheris effective at
developing student
understanding and mastery
of lesson objectives

- Lesson objective is specific,
measurable, and aligned to

-Communicate lesson
objectivesvia slide or video
and continue to reference
throughout presentations and
documents.

-Explicilly share expectations

-Considerequitable options
for students withoutreliable
internetor device access.

- When presenting learning
objectives, consider ways to
make them relevantto
students, using anecdotes,




during the year, as well as
some of the folfowing:

- Students can explainwhat
they are learning and why it
is important, beyond
repeating the stated
objecfive

- Teacher effectively
engages prior knowledge of
sfudents in connecting to
lesson. Students
demonstrate through work or
comments that they
understand this connection

standards. It conveyswhat
students are learning and
what they will be able fo do
by the end of the lesson

- Objective is writtenin a
student-friendly manner
andfor explained to sfudents
in easy-to- understand terms

- Importance of the objective
is explained so that students
understand why they are
fearning whatthey are
tearning

- Lesson builds on students’
prior knowledge of key
concepis and skills and
makes this connection
evidenito studenis

- Lessonis well-organized to
move students iowards
mastery of the objective

and criteria for successful
demonstration of mastery.

-Build on previous learning at
the beginning of each lesson
by highlighting essential key

points from previous lessons.

-Refer to objective(s)and
success ctiteria throughout
the tesson to remind
students of the lesson’s
purpose.

stories, videos or other
strategies that capture
aftention and generate
interest.

- Considerusing a shared
Discussion Board to replicale
in-person discussions and
reflections and to monitor
understanding for
remote/hybrid students.

Netes:

1. One way in which an observer could effectively gatherinformation to score this standard is through brief conversations with students (when appropriate).
2. In some situations, it may not be appropriate to state the objective for the lesson (muliple objectives for various “centers”, early-childhood inquiry-based lesson, efc.). In these situations,
the observer should assess whether or not students are engaged in activities that will lead them towards mastery of an objective, evenifit is not stated.

2.2

Demonstrate and
Clearly Communicate
Content Knowledge to
Students

Teacher is highly effective at
demonsirating and clearly
communicating confent
knowledge to students

For Level 4, much of the
Level 3 evidence isobserved
during the year, as well as
some of the following:

- Teacher fully explains
conceplsin as direct and
efficienta manneras
possible, while still achieving
student understanding

- Teacher effectively
connects content to other
content areas, students’
experiences and interests, or
current eventsin orderfo
make contentrelevantand
build interast

- Explanations spark student
excitementand inferestin

Teacheris effective at
demonstrating and clearly
communicating content
knowledge to students

- Teacher demonstrates
content knowledge and
delivers contentthat is
factually correct

- Content is clear, concise
and well-organized

- Teacher restates and
rephrasesinstructionin
multiple ways to increase
understanding

- Teacher emphasizes key
poinis or mainideasin
content

- Teacher uses
developmentally appropriate
language and explanations

-Record videos of instruction
that are accompanied by
notes forstudents to follow
along.

-Provide content to students
using muttiple means of
representation.

-* Chunk”new contentinto
short bits of information,
allowing students to process
the content through
conversation, activities, efc.
Before moving onto
subsequentinstruction.

-Consider equitable options
forstudents withoutreliable
internetor device access.
-The teacher clearly ouflines
the conient knowledge
needed, | can statement,
academic vocabulary,
remediation and accelerated
learning cbjectivesinaform
that students and parents
can understand forremote
skills practice.

-Consider equitable access
and individual studentneeds
when crealing textvideollive
content.




the content

- Students participate in each
other'slearning of content
through collaboration during
the lesson

- Students ask higher-order
questions and make
connections independently,
demonstrating thatthey
understand the content at a
higherlevel

- Teacher implements
relevantinstructional
strategiesiearned via
professional development

Notes:

1. Content may be communicated by either directinstruction or guided inquiry depending on the context of the classroom orlesson.
2. I the teacher presenisinformaltion with any mistake thatwould teave students with a significantmisunderstanding atthe end of the lesson, the teacher should be scored a Level 1 for this

competency.

3. Instructional strategies learned via professional developmentmay include information learned during instructional coaching sessions as well as mandatory or optional school or district-

wide PD sessions,
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Engage students in
academic content

Teachers are highly effective
atengaging studentsin
academic content

For Level 4, much of the
Level 3 evidence is observed
during the year, as wellas
some of the following:

- Teacher providesways to
engage with content that
significantly promotes
student masteryofthe
objective

- Teacher provides
differentiated ways of
engaging with content
specificto individual student
needs

- The lesson progresses at
an appropriaie pace so that
students are never
disengaged, and students
who finish early have
something else meaningfulto
do

- Teacher effectively
integratestechnologyas a
tool to engage studentsin

Teachers are effective at
engaging studentsin
academiccontent,

-3/4 or more of students are
actively engagedin content
at all imes and not off-task

- Teacher provides multiple
ways, as appropriate, of
engaging with conient, all
aligned to the lesson
objective

- Ways of engaging with
conient reflectdifferent
learning modalities or
intefligences

- Teacher adjusts lesson
accordingly o accommodate
for student prerequisite skills
and knowledge so that all
students are engaged

- ELL and IEP students have

-Use short video clipsto
iltustrate or reinforce
concepts {e.g., newsclip
from 911},

- Use a consistent platform
forsharing content to ensure
ease of access for all.

-Establish clear expectafions
forwhat engagement looks
like in remote and hybrid
settings.

-Ensuire engagementis
linked to content rather than
procedural tasks.

- Provide key questions
ahead of meetingtimesto
aliow for adequate reflection
fime.

-Consider equitable options
for students withoutreliable
internetor device access.
-Include student reflection.
~Consider recording mini-
lessons and lectures to use
for remote and hybrid
learnersina flipped
classroom approach.




academiccontent

lhe appropriate
accommodations o be
engaged in content

- Students work hard and are
deeply active rather than
passive/receptive (See Notes
below for specific evidence
of engagement)

Notes:

1. The mostimportantindicator of success here is that students are actively engaged in the content. For a teacher to receive creditfor providing students with a way of engaging with

content, students mustbe engaged in that part of the lesson,

2. Some observable evidence of engagementmay include (butis not limited {o): {(a} raising of hands to ask and answer questio ns as well as to share ideas; (b} active listening (not off-task)
during fesson; or {c} active participation in hands-on fasks/activities.

3. Teachers may provide multiple ways of engaging with content via differentlearning modalities (auditory, visual, kinestheticttactile or via multiple intelligences (spatial, lingulistic, musical,
interpersonal, logical-mathematical, etc.). It may also be effective to engage students via two or more strategies targeting the same modality.

2.4

Check for
Understanding

Teachers are highly effective
at checking for
understanding

For Level 4, much of the
Level 3 evidence isobserved
during the year, as wellas
some of the following:

- Teacher checks for
understanding athigher
levels by asking perfinent,
scaffold questions that push
thinking; accepts only high-
quality student responses
(those that reveal
understanding orfack
thereof)

- Teacher uses open-ended
questions to surface
common
misunderstandings and
assess student masteryof
materialat a ran

Teacheris effective at
checking forunderstanding

- Teacher checks for
understanding atalmostall
key moments (when
checking is necessary fo
inform instruction going
forward)

- Teacher uses a variety of
methods to check for
understanding thatare
successful in capturing an
accurate "pulse” of the
class’s understanding

- Teacher useswaitfime
effectively both after posing a
question and before helping
students think through a
response

- Teacher deesn’tallow
students to "opt-out” of
checks forunderstanding
and cycles back to these
students

- Teacher systematically
assesses every student's
mastery of the objective(s)at

-Utilize digital platforms that
allow forstudent responses
via written or verbal
interaction

- Use virtual polling to assess
students’ jevels of
understanding during direct
instruction.

-Consider equitable options
for students withoutreliable
infernetor device access.
-Consider using a calendar
application to allow studenis
to sign up for office hours,
advising meetings, or
tutoring sessions.




the end of each lesson
through formal orinformal
assessments {see note for
examples)

Notes:

1. Examples of times when checking for understanding may be useful are: before moving on to the next step of the lesson, or partway through independentpractice.

2. Examples of how the teacher may assess sfudentunderstanding and mastery of objectives:

» Checks for Understanding: thumbs up/down, cold caliing
* Do Nows, Turn and Talk/ Pair Share, Guided or Independent Practice, Exit Slips

2.5

Modify Instruction As
Needed

Teacheris highly effective at
moedifying instruction as
needed

For Level 4, much of the
Level 3 evidence is obhserved
dirring the year, as well as
some of the following:

- Teacher anlicipates student
misunderstandings and
preemplively addresses
them

- Teacher is able to modify
instruction fo respond to
misunderstandings without
taking away from the flow of
the lesson or losing
engagement

The teacheris effective at
modifying instruction as
needed

- Teacher makes
adjustmentsto instruction
based on checks for
understanding thatlead to
increased understanding for
moststudents

- Teacher responds o
misunderstandings with
effective scaffolding
techniques

- Teacher does not give up
but continuesto try to
address misunderstanding
with differenttechniques if
the first try is not successful.

-Clearly communicafe how
checks forunderstanding wiil
be conducted in remote and
hybrid settings fo distinguish
between struggles with
processvs. struggles with
content.

- Segmentlessonsinto
smaller chunks to scaffold
mastery of standards as
needed.

-Consider equitable options
for students withoutreliable
internetor device access.
-Consider shorfer large
group sessions when
infroducing new contentto
allow for scheduling
individual or small group
follow-up meetings to
address misunderstandings.
- Consider the reading levels
of students when providing
websites and other
resourcesforuse.

Notes:

1. In orderto be effective atthis competency, a teacher must have atleast scored a 3 on competency 2.4 - in order to modify instruction as needed, one mustfirstknow how to check for

understanding.

2. Ateacher canrespond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, askin g leading questions, breaking the task into small parts, using
mnemonic devices oranalogies, using manipulatives or hands-on models, using "think alouds”, providing visual cues, etc.
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Develop Higher Level
of Understanding
through Rigorous
Instruction and Work

Teacheris highly effective at
developing a higherlevel of
understanding through
rigorous instruction and work

For Level 4, much of the
Level 3 evidence isobserved
during the year, as well as
some of the folfowing:

Teacheris effective at
developing a higherlevel of
understanding through
rigorous instruction and work

- L.esson is accessible and
challenging to almostall
students

-Prepare differentiated,
rigorous student
work/assignments with
models thatshow
expectations, based on
students’ levels of readiness.

-Alow opportunities for self-
directedlearning focused on

-Consider equitable options
for siudents withoutreliable
internet or device access.
-Consider planning for
student driven vs. gap driven
insfruction.




- Lessonis accessible and
challenging fo all students

- Students are able to
answer higher-level
guestions with meaningful
responses

- Students pose higher-level
guestions fo the feacherand
to each other

- Teacher highlights
examples of recent student
work that meets high
expeclations; Insists and
mofivales studentsifo do it
again if not great

- Teacher encourages
students’interest in learning
by providing students with
additional opporiunities fo
apply and build skills beyond
expected lesson elemenis
(e.g., extra creditor
enrichmentassignments)

- Teacher frequently
develops higher-level
understanding through
effective questioning

- Lesson pushes almostali
students forward due o
differentiation of instruction
based on each student's
level of understanding

- Students have opportunities
to meaningfully practice,
apply, and demonstrate that
they are learning

- Teacher shows patience
and helps students to work
hard toward mastering the
objective and fo persist even
when faced with difficult
tasks

a specific topic.

Motes:

1. Examples of iypes of questions that can develop higher-tevel understanding:

* Activating higher levels of inquiry on Bloom'’s taxonomy (using words such as “analyze

» Asking students to exptain theirreasoning
+ Asking students to explain why they are learning something or to summarize the mainidea
+ Asking students fo apply a new skill or conceptin a different context

» Posing a question that increases the rigor of the lesson content

» Prompting students to make connections to previous material or prior knowledge

2. Higher-level questioning should resultin higher-level studentunderstanding. If it does not, credit should notbe given.
3. Challenging lasks rather than questions may be used to create a higherlevel of understanding, and if successful, should be credited in this competency
4. The frequency with which a teacher should use questions to develop higher-level undersianding will vary depending on the topicand type of lesson.

"o«

o "o

, “classify”, "compare”, “decide”, "e valuate”, "explain”, or “represent”)

2.7

Maximize
Instructional Time

Teacheris highly effective at
maximizing instructional time

For Level 4, much of the
Level 3 evidence is observed
during the year, as well as
some of the following:

- Routines, transitions, and
procedures are well-
executed. Students know
what they are supposed fo
be doing and when without
prompfting from the feacher

- Studenis are always

Teachers are effective at
maximizing instructional time

- Students arrive on time and
are aware of the
conseqguences of arriving late
(unexcused)

- Class starls on time

- Routines, transitions, and
procedures are well-
executed. Students know
whatthey are supposed o
be doing and when with
minimal prompting from the

- Provide clearly written and
verbalized directions for what
is expected for every activity
and assighment.

- Pre-plan and post materials
and reference toois and
resourcesin a common and
accessible |ocation,

- Directions and expectations
forsynchronous and
asynchronouslearning are
clearly communicated to
maximize efficiency.

-Consider equitable options
forstudents without reliable
internetor device access.

- Ensure students
understand and can
effectively navigate the
various technology plaforms
they are expected fo use.
This may require direct
instruction and
demonstration.

- Practice use of the virtual
tools so they are seamless
forteacher and sludents use.




engaged in meaningful work
while waiting for the teacher
{for example, during
altendance)

- Students share
responsibilily foroperations
and routines and work well
logetherto accomplish these
fasks

- All students are on-fask and
follow insfructions of leacher
without much prompting

- Disruptive behaviors and
off-fask conversations are
rare; When they occur, they
are always addressed
without major inferruption fo
the lesson

teacher

- Students are only ever not
engaged in meaningful work
for brief periods of ime {for
example, during attendance)

- Teacher delegatestime
between parts of the lesson
appropriately so as bestto
lead students towards
mastery of objective

- Almostall students are on-
task and follow insfructions
of teacher without much
prompting

- Disruplive behaviors and
off-task conversafionsare
rare; When they occur, they
are almostalways addressed
withoutmajorinterruption fo
the Jesson,

- Clear expectations forwhen
technical difficuliies arise are
communicated.

- Consider how the work of
all smallergroups wilibe
monitored while the teacher
facilitates largergroup
discussions,

- Consider providing
alternative options forwhen
technical difficulties arise.

- Allow students to complete
tasks

Notes:

1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spenton valuable instruction rather than logistics and discipline.
2.1t should be understood that a teacher can have disruptive students no malter how effective he/she maybe. However, an effective teacher should be able lo minimize disruptions amongst
these students and when thay do occur, handle them withoutdetrimentto the leamning of other students.

2.9

Set High Expectations
for Academic
Success

Teachers are highly effeclive
af setffing high expectations
foracademic success,

For Level 4, much of the
Level 3 evidence is observed
during the year, as wellas
some of the following:

- Students participate in
forming academic goals for
themselves and analyzing
their progress

- Students demonsirate high
academic expectations for
themselves

- Student comments and
actions dermonstrate that
they are excited abouttheir
work and understand why if
s important

Teachers are effective at
setling high expectations for
academic success.

- Teacher sets high
expectations for students of
altlevels

- Students are investedin
their work and value
academic success as
evidenced by their effortand
the quality of their work

- The classroom is a safe
place to take on challenges
and risk failure (students do
not feel shy aboutasking
questions or bad about
answering incorrectly)

- Teacher celebrates and
praises academicwork.

- High gquality work of all

-Establish clearexpectations
with students and
communicate how achieving
those expectafions will be
supported through flexible
practices.

- Establish a system for
students to share goals and
give feedbackio peers.

-Prepare modelsfor

expectation of student work
ocutcomes.

- Provide rubrics and
checklists for studentsto
utilize.

-Consider equitable options
for students withoutreliable
internetor device access.




students is displayed in the
classroom

Note:

1. There are several ways for a teacher to demonstrate high expectations - through encouraging comments, higher-level questioning, appropriately rigorous assignments, expectations
written and posted in the classroom, individual studentwork plans, etc.

DOMAIN 3: Teacher Leadership (15%)

Skills and Knowledge

the criteria for Level 3 and
additionally may:

- Regularly share newly
learned knowledge and
practices with others

- Seek out opportunities to
lead professional
developmentsessions

- Actively pursue
opportunities toimprove
knowledge and practice

- Seekout ways to
implementnew practices into
instruction, where applicable
- Welcome constructive
feedback toimprove
practices

opportunities to improve
digital instruction.

Teachers develop and sustain the intense energy and |leadership within their school community to ensure the achievement of all students.
Remote or Hybrid Remote or Hybrid
| Competencies Highly Effective (4) Effective (3) Strategies Considerations
3.1 | Contribute to School At Level 4, a teacherfulfills | Teacher will: -Record lessons that are -Considerany policies that
Culture the criteria for Level 3 and - Contribute ideas and engaging for staff members limitor prohibitopportunities
additionally may: expertise to furtherthe to model. to involve others outside
- Seekout leadership roles schools'mission and normal meeting times.
- Go above and beyondin inifiatives -Provide instructional videos
dedicating time for students - Dedicate time efficiently, utilizing digital platforms to
and peers outside of class when needed, to helping supportother teachers.
students and peers outside
of class -Hold office hours for
students to receive
instructional support.
3.2 | Collaborate with At Level 4, a teacher fulfills | Teacher will: - Communicate collaborative | -Consider setting
Peers the criteria for Level 3 and - Seek out and participate in | planning time with professional goals and
additionally may: regular opportunitiestowork | administrative and support networking with colleagues
- Go above and beyondin with and learn from others staff. and fake advantage of free
seeking out opportunities to - Ask for assistance, when opportunities to collaborate
collaborate needed, and provide with teachersin similar
- Coach peersthrough assistance to others in need remote/hybrid learning
difficultsituations models.
- Take onleadershiproles
within collaborative groups -Consider establishing
such as Professional periodic sessions to check-in
Learning Communities on professional goals.
3.3 | Seek Professional At Level 4, a teacher fulfills | Teacher will: -Participate in digital learning | - Consider creating a shared

documentwith suggested
training and listing attendees
forfuture reference.




3.4

Advocate for Student
Success

At Level 4, a teacher fulfills
the criteria for Level 3 and
additionally may:

- Display commitmentio the
education of all the studenis
in the school

- Make changes and take

Teacher will:

- Display commitmentto the
education of all hisfher
students

- Attemptto remedy
obstacles around student
achievement

-Consider equitable options
forstudents withoutreliable
internetor device access.

risks to ensure student - Advocate forstudents'
SUCCess individualized needs
3.5 Engage Families in At Level 4, a teacher fulfills | Teacher will: -Provide office hours for -Consider equitable options

Student Learning

the criteria for Level 3 and
additionally:

- Strives to form
relationships in which
parents are givenample
opportunity to participate in
student learning

- |s availabie to address
concernsin a timely and
positive manner, when
necessary, outside of
required outreach events

- Proactivelyreachout to
parentsin a variety of ways
to engage them in student
learning

- Respond promptly to
contact from parents

- Engage in all forms of
parentoutreach required by
the school

families to engage and ask
questions.

forstudents and families
withouireliable internetor
device access.

- Consider any policies that
may limitor prohibitin-
person family involvement.




Dean of Students

Domain 1: Planning and Preparation (25%)

Highly Effective

| Effective

| Improvement Necessary

[ Ineffective

1a Demonstrating knowledge of school climate and student expectations

Dean demonstrates a deep and
thorough understanding of the school
climate and student expectations.

Dean demonstrates understanding of
school climate and student

expectations.

Dean demonstrates limited knowledge
of school climate and student
expectations.

The Dean demonsfrates little or no
knowledge of the school climate and
student expectations.

1b Demonstrating knowledge of student development and behavior

Dean demonstrates a deep and
thorough understanding of student
development and behavior.

Dean demonstrates an accurate
understanding of student development
and behavior.

Dean demonstrates limited knowledge
of student development and behavior

Dean demonstrates little orno
knowledge of student development and
behavior.

1c Demonstrating knowledge of district, state, and federal regulations and guidelines

Dean demonstrates deep and
thorough knowledge of pertinent
district regulations, procedures, and
governing policies; state statutes; and
federal law. Dean takes measures to
minimize critical errors and seives as
a resource for staff.

Dean demonstrates thorough
knowledge of pertinent district, state,
and federal regulations and guidelines.

Dean demonstrates limited knowledge
of pertinent district, state, and federal
regulations and guidelines

Dean demonstrates little orno
knowledge of pertinent district, state,
and federal regulations and guidelines.

1d Demonstrating knowledge of resources, both within and beyond t

he school and district (community, state, and federal)

Dean's knowledge of resources for
students is exiensive, including those
available- through the school or
district and in the cornmunity

The Dean demonstrates knowledge of
resources for students available
through the school or district and some
familiarity with resources external to the
school.

The Dean demonsirates knowiedge of
resources for students available
through the school or district, but no
knowledge of resources available more

broadly.

Dean demonstrates little orno
knowledge of resources available for
students throughout the school or
district.

Domain 2: The Environment(25%)

Highly Effective

| Effective

| Improvement Necessary

| Ineffective

2a Creating and fostering an environment of respect and rapport

Dean's interactions with stakeholders
are highly respectful, reflecting
genuine warmth and caring and
sensitivity to students' cultures and
levels of development.

Dean's Interactions with stakeholders
are polities and respectful, reflecting
general warmth and caring, and are
appropriate to the cultural and
developmental among groups of
students.

Dean's interactions with stakeholders
are generally appropriate and free from
conflict but may be characterized by
occasional displays of insensitivity or
tack of responsiveness to cultural or
developmental differences among
students.

Dean's interactions with stakeholders
are negative, inappropriate, or
insensitive to students’ cultural
backgrounds and are characterized by
sarcasm, putdowns, or conflict,

2b Supporting the learning environment

Dean works to improve support for
staff and students through knowledge
of new or best practices {o provide

The Dean conveys enthusiasm and
positive support to staff and students to
allow for optimal student achievement.

The Dean communicates the
importance of supporting the staff and
student leamning environment minimally.

Dean does not convey a positive
attitude toward providing support staff

and student learning environment.




high expectations of learning of all
students

2¢ Establishing and maintaining procedures for student discipline

Dean consistently anticipates,
adapts, and responds when
managing student behavior, Dean
consistently applies a positive
behavicral approach, and this
approach is effective most of the
time, Dean serves as a model and a
resource for colleagues

Dean consistently anticipates, adapts,
and responds when managing student
behavior. Dean consistently applies a
positive behavioral approach, and this
approach is effective most of the time,

Dean consistently responds when
managing student behavior. Dean
applies a positive behavioral approach,
and this approach is effective some of
the time.

Dean inconsistently adapts and
responds when managing student
behavior. Dean inconsistently applies a
positive behavior approach or effects
are limited.

2d Contributing to and supportin

student achievement though social, emotional, behavioral, and academic means

Dean consistently contributes to
promoting student achievement and
collaborates with the building
administration and serves as a model
and a resource for colleagues

Dean consistently contributes to
promoting student achievement and
collaborates with the building
administration

Dean minimally contributes to
promoting student achievement.

Dean does not contribute to student
achievement or negatively impact it.

Domain 3: Delivery of Service (25%)

Highly Effective

| Effective

| improvement Necessary

| Ineffective

3a Collaborating with teachers

The Dean initiates collaboration with
classroom teachers to enhance the
learning environment, improve the
educational process for students and
locate additional resources from
inside and outside the school

Dean collaborates with classroom
teachers to enhance the learning
environment and improve the
educational process for students

Dean inconsistently collaborates with
classroom teachers to enhance the
learning environment and improve the
educational process for students

Dean does not effectively collaborate
with classroom teachers in an effort to
enhance the learning environment and
improve the educational process for
students

3b Communicating with stakeholders

The Dean actively shares approprate
information with the school
personnel, parenis, and community
agencies regarding the needs and
concemns of students

Dean have's appropriate information
with the school personnel, parents, and
community agencies regarding the
needs and concerns of students

The Dean inconsistently shares
appropriate information with schooi
personnel, parents and community
agencies regarding the needs and
concerns of students

The Bean does not share appropriate
information with the school personnel,
parents, and community agencies
regarding the needs and concerns of
students

3¢ Using formal or informal data to monitor social, emotional, or academic progress

Dean collects, analyzes, and uses
data to monitor student progress or
evaluate the effectiveness of
interventions; in addition, modifies
interventions based on data and uses
an extensive variety of sources for
data. Is a resource for staff

Cean collects, analyzes, and uses data
to monitor student progress or evaluate
the effectiveness of interventions; in
addition, modifies interventions based
on data

Dean inconsistently collects or uses
data to monitor student progress or
evaluate the effectiveness of
interventions

The Dean does not collect or use data
fo monitor student progress or evaluate
the effectiveness of interventions

3d Supervising students

Dean supervises and acts proactively
to support students’ social, emotional,
behavioral, and academic well-being;

in addition, it encourages students to

take an active role in monitoting

Dean collects, analyzes, and uses data
to monitor student progress or evaluate
the effectivenass of interventions; in
addition, modifies interventions based
on data

Dean inconsistently collaborates with
classroom teachers to enhance the
fearning environment and improve the
educational process for students

Dean does not effectively collaborate
with classroom teachers to enhance the
learning environment and improve the
educational process for students




themselves and their peers l

3e Demonstrating flexibility and responsiveness

Dean continually seeks ways to
improve the school climate and
makes changes as needed in
response to student, parent, or
teacher input

Dean collaborates with classroom
teachers to enhance the learming
environment and improve the
educational process for students

Dean makes modest changes in the
school climate when confronted
with evidence of the need for
change

Dean fails to demonstrate flexibility
and responsiveness when
confronted with evidence of the
need for change

Domain 4: Professional Practice (25%)

Highly Effective |

Effective

| Improvement Necessary ]

Ineffective

4a Reflecting on practice

Reflection is highly accurate and
perceptive, citing specific examples
that were not fully successful for at
least some students. Reflection
draws on vast experiences to suggest
alternative strategies

Reflection provides an accurate and
objective description of practice, citing
specific positive and negative
characteristics. Reflection includes
specific suggestions as to how the
discipline program might be improved

Reflection on practice is moderately
accurate and objective without citing
specific examples

Dean does not reflect on practice, or
the reflections are inaccurate or self-
serving

4b Collaborating with teachers

and administrators

Bean seeks out teachers and
administrators to confer regarding.
cases, soliciting thelr perspectives on
individua! students

Dean initiates contact with teachers
and administrators {6 confer regarding
individual cases

The Dean is available to staff for
guestions and planning, and provides
materials when requested

Dean is not available to staff for
questions and planning, and declines {o
provide materials when requested

4¢c Maintaining an effective data management system

Dean has developed a highly
effective data management system
for monitoring student progress and
uses it io adjust the discipline
program when needed

Dean has developed an effective data
management system for monitoring
student progress and uses the system
to adjust the discipline when needed

Dean has developed adala
management system for monitoring
student progress and occasionally uses
the system to adjust the discipline
program, as needed

Dean is not available to staff for
questions and planning, and declines to
provide materials when requested

4d Participating in a professional

community. This includes providin

and engaging in in-service training

when appropriate

Dean actively pursues professiconal
development opportunities and offers
workshops to colleagues

Dean seeks out opportunities for
professional development based on an
Individual assessment of need

Dean's participation in professional
development activities is Himited to
those that are convenient orare
reguired

Dean does nol participale in

professional development activities,
even when such activities are clearly
needed forthe development of skills

4e Showing professionalism, incl

uding integrity, advocacy, and maintaining confidentiality

Dean's interactions with co-workers,
students, and the public are
consistently forthright and appropriate
and do not violate the principles of
confidentiality. The Dean is highly
proactive in serving students, seeking
out resources when needed. The
Dean makes a concerted effort to
challenge negative attitudes or
practices to ensure that all students,

particularly those traditionally under-

Dean is honest in interactions with
colleagues, students, and the public.
Dean does not violate the principles of
confidentiality. The Dean complies fully
with school and district regulations.
Dean is active in serving students,
working to ensure that all students
receive a fair opportunity to succeed.
Dean maintains an open mind in
decision making

Dean is honest in interactions with
colleagues, students, and the public.
Dean attempts, though inconsistently,
to serve students. Dean does not
violate the principles of confidentiality
and does not serve the needs of all
students. Dean complies minimally with
school and district regulations

Dean displays dishonesty interactions
with colleagues, student, and the public
and viclates principles of confidentiality.
Dean is not alert to students' needs and
does not serve the needs of all
students




served, are honored in the school.
Dean takes a leadership role in
decision making and helps ensure
that such decisions are based on the
highest professional standards, Dean
complies fully with school and district
reguiations, taking a leadership role
with co- workers













ciing specific examples thal were not fully







Domain 1 for Behavior Specialists: Planning and Preparation

of behavioral and
educational theories,

of school behavioral
services

Demonstrating knowledge

resotrces, and regulatory
procedures in the delivery

demonstrates little or no
knowledge of behavioral
and educational theories,
and school or community
resources, and little or no
compliance with regulatory
procedures in the delivery
of school behavioral
services.

demonstrates limited
knowledge of behavioral
and educational theories,
and school or community
resources, and some
compliance with regulatory
procedures in the delivery
of school behavioral
services.

demonstrates thorough
knowledge of behavioral and
educational theories, and
school and community
resources, and compliance
with regulatory procedures
in the delivery of school
behavioral services.

LEVEL. OF PERFORMANCE
INEFFECTIVE IMPROVEMENT EFFECTIVE HIGHLY EFFECTIVE
COMPONENT NECCESSARY
la: Behavior Specialist Behavior Specialist Behavior Specialist Behavior Spectalist demonstrates

extensive knowledge of behavioral
and educational theories, and school
and community resources, and
consistent compliance with
regulatory procedures in the delivery
of schoel behavioral services.,

1hb:

Demonstrating skills and
knowledge of behavioral
instruments, specific
disabilifies, and individual
learning characteristics
when determining
assessments, procedures
or conducting Functional
Behavioral Assessments

implementing evidence-
hased Behavioral
Intervention Plans {BIPs)

(FBAs), and designing and

Behavior Specialist
demonstrates little orno
knowledge or
understanding of the
influence of specific
disabilities as well as
individual learning
characteristics and
evidence-based strategies
when determining
assessments and
developing behavioral
interventions.

Behavior Specialist
demonstrates inconsistent
knowledge and
understanding of the
influence of specific
disabilities as well as
individual learning
characteristics and evidence.
-based strategies when
determining assessments
and developing behavioral
interventions.

Behavior Specialist
demonstrates strong
knowledge and understanding
of theinfluence of specific
disabilities as well as
individual learning
characteristics and evidence-
based strategies when
determining assessments and
developing behavioral
interventions.

Behavior Specialist demonstrates
extensive knowledge and
understanding of the influence of
specific disabilities as well as
individual learning characteristics
and evidence--based strategies
when determining assessments and

developing behavioral interventions.







if:

Developing a plan fo
evaluate the behavioral
and instructional

support program{s)

Behavior Specialist has
no plan to effectively
evaluate the progress
monitoring of the goals
and objectives and
evidence orresists
suggestions that such an
evaluation is important.

Behavior Specialist has a
rudimentary plan to
evaluate the progress
monitoring of the goals
and objectives and
evidence related fo
behavioral and
instructional suppoit
programs.

Behavior Specialist has an
organized pian to evaluate the
progress monitoring of the
goals and objectives and
evidence, including the review
of data collection provided by
staff to indicale the degree to

which the goals and objectives
have been met.

Behavior Specialist has a

sophisticated plan to evaiuate the
progress monitoring of thegoals and
objectives using many sources of
evidence, including the review of
data collection provided by staff and
has a clear path toward improving
the program on an ongoing basis.




Domain 2 for Behavior Specialists: The Environment-

LEVEL OF PERFORMANCE
INEFFECTIVE IMPROVEMENT EFFECTIVE HIGHLY EFFECTIVE
COMPONENT NECCESSARY
2a: Behavior Specialist's Behavior Specialist's Behavior Specialist's Staff and students seek out the
interactions with staff and interactions with staff and interactions with staff and Behavior Specialist, reflecting ahigh
Creating an students are negative or students are a mix of students are positive and degree of comfort and trustin the
environment of inappropriate and positive and negative and respectful and relationship and demonstrate the
respect and rapport ineffective toward are inconsistentin consistently suppott staff benefits defived fromihe behavioral,
addressing staff concerns supporting staff concerns concerns and students' social, and learning supporits
and students' behavioral, and students’ behavioral, behavioral, social, and provided through behavioral
social, and learning needs; social, and learning needs; [learning needs. services.
students appear the Behavior Specialist's
uncomfortable during efforts at developing rappont
service delivery. are partially successful,
2b: Behavior Specialist's Behavior Specialist's Behavior Specialist Behavior Specialist has established a
interactions with staff are interactions with staff are consults with staff insuch culture of professional inquiry in which
Establishing aculture for | cparacterized byareactive | characterized by some A way as to reinforce decisions regarding behavior are
learning and generally negative willingness to provide inguiry into the function of based onthe analysis of evidence,
tone, with an absence of recommendations for behavior to determine determining the function of behavior,
skill building in the behavioral strategies buta  pffective, positive establishing positive behavioral
behavioral strategies Tailure to provide suppeort behavioral supports, and supports, and providing ongoing
available to the teaching for the implementation of Behavior Specialist analysis of theimpact of interventions.
staff. those strategies and provides ongoing support Over time, teachers with whom the
support forthe teachers for implementation. Behavior Specialist has consulted
growth in working with initiate projects to be undertaken with
students' behavioral the support of the Behavior Specialist.
issues.




pAH

Managing classroom

Behavior Specialist

provides negative or
inefficient classroom

Behavior Specialist

provides inconsistent
classroom management

Behavior Specialist
provides consistert

. management procedures

Behavior Specialist provides abroad
range of knowledge regarding
management procedures as well as

procedures management proceduresto | procedures to staff. as well as methodologies methodologies to analyze the
staff. Behavior Specialist Behavior Specialist does to analyze the effectiveness ofthose procedures to
does notindividualize notindividualize his/her effectiveness of those staff, including positive behavioral
his/her consultations to consultations toreflect an | procedures to staff, supports that are individualized to
reflect an analysis of analysis of unique including positive reflect unique classroom and/or
unique classroom and/for classroom andior behavioral supports that behavioral needs.
behavioral circumstances. behavioral circumstances, | are individualized to
reflect unigue classroom
and/or behavicral needs,
2d: Behavior Specialist Behavior Specialist Behavior Specialist Behavior Specialist provides ahighly

Managing student behavior

provides generic behavioral
recommendations without
first engaging indata
collection and analysis.

provides genetic
behavioral
recommendations with
inconsistent collection of
data and without regard to
settings and skill levels of
teachers, parents, and
staff.

provides an individualized
approach to analysis of
student behavior based on
ABA principles, with
consistent collection of

data, remaining mindful of,

school, community, and
home settings and skill
levels of those
implementing the

plan.

individualized approach to analysis
of student behavior based on ABA
principles, with consistent collection
of data, remaining mindful of school,
community, and home settings and
skili levels of those implementing the
plan, as well as the impact of each of
those on the behavior plan.




2e:

Organizing time effectively

Behavior Specialist
exercises poorjudgment in
setting priorities, resulting in
confusion, missed deadlines
for evaluations and
meetings, not providing
consultation based on a set
schedule, and not
completing paperwork in a
timely manner.

Behavior Specialist's time-
management skills are
moderately developed.
Behavior Specialist meets
some deadlines for
evaluations and meetings,
seeing some staff for
consultation and doing
some sfudent observation
based on a set schedule,
and completes most
paperwork in an
inconsistent manner,

Behavior Specialist
exercises consistenttime-
management skills in
setting priorities for staff
consuitation and student
observation, resulting in
clear schedules, meeting
timelines for evaluating
students, meeting all
deadlines for paperwork
completion, and efficiently
preparing for student
meetings on hisfher
caseload,

Behavior Specialist demonstrates
axcellent time- management skiflls in
addressing priorities established for staff
consultation and student observation
through a clearly communicated and
cohesive schedule, meeting all timelines
forevaluating students and deadlines for
completing paperwork, and preparing
effectively and efficiently for student
meetings on his/her caseload.




DOMAIN 3 for Behavior Specialists: Delivery of Service

Using a collaborative
consultation and
problem-solving process
when working with
school staff, students,
parents, administrators,
and outside agencies

skills to use a collaborative
consultation and problem-
solving process when working
with school staff, students,
parents, administrators, and
outside agencies, and fails to
incorporate information and
concerns when developing and
adjusting behavioral plans.

attemplistouse a
collaborative consultation
and problem-solving
process when working
with school staff,
students, parents,
administrators, and
outside agencies, and
inconsistently
incorporates information
and concerns when
developing and adjusting
behavioral plans.

consistently uses a
coilaborative consultation
and problem-solving
process when working
with school staff, students,
parents, administrators,
and outside agencies, and
incorporates information
and concerns from others
when developing and
adjusting behavioral plans.

LEVEL OF PERFORMANCE
COMPONENT INEFFECTIVE IMPROVEMENT EFFECTIVE HIGHLY EFFECTIVE
NECCESSARY
3a: Behavior Specialist facks the Behavior Specialist Behavior Specialist

Behavior Specialist is highly
skilled in collaborative
consultation, making a
substantial contribution during
the problem-solving process
by engaging participants,
sharing skilis and knowledge,
and incorporating information
beyond the typical resources
when developing and adjusting
behavioral plans,

3b:

Demonstrating
leadership during
team meetings

Behavior Specialist lacks the
skills necessary to assume
leadership of the school team,
resulling in minimal contribution
to the organization, mediation,
and facilitation of the process.

Behavior Specialist
employs limited skilis in
the following areas.
facilitation of meetings,
mediation, organization of
materials and data, and
demonstration of a focus
on solution-based
outcomes.

Behavior Specialist
assumes leadership of
the school team, takes
initiative in organizing
materials and datafor
meetings,

and mediates conflicts as
a solution-focused
facilitator,

Behavior Specialist assumes
leadership of the school team,
takes initiative in organizing
materials and datafor
meetings, and mediates
conflicts in a drive fo reach
consensus as a solution-
oriented leader,




Domain 4 for Behavior Specialists: Professional

Responsibilities

Demonstrating the ability to
handle confidential
materials and

records appropriately

in disarray; they may be missing,
illegible, or stored in an insecure
location.

Behavior Specialist's
records are disorganized
but are accurale and
legible and are stored ina
secure location,

Behavior Specialist's
records are accurate and
legible, well organized,
and stored in a secure
location.

LEVEL OF PERFORMANCE
COMPONENT INEFFECTIVE IMPROVEMENT EFFECTIVE HIGHLY EFFECTIVE
NECCESSARY
4a: Behavior Specialist's records are

Behavior Specialist's records
are accurate and legible, well
organized, and stored ina
secure location. They are
written to beunderstandable to
another qualified professional.

4b:

Communicating with school
staff and parent/guardian
regarding home and school
behavioral issues

Behavior Specialist fails to
communicate with school staff and
parent/guardian or communicates
in an insensitive manner;
necessary permissions for
evaluations, screenings, or
interventions are not secured.

Behavior Specialist's
communication with
scheol staff and
parent/guardian is
partially successful;
necessary permissions
are obtained, but there
are occasional
insensitivities to cultural
and linguistic traditions.

Behavior Specialist
communicates with
school staff and
parent/guardian and
consistently secures
necessary permissionsin
a manner sensitive to
cultural and linguistic
traditions.

Behavior Specialist
communicates with school staff
and parent/guardian and
Secures necessary permissions
in a manner that is highty
sensitive to cultural and linguistic
traditions. Behavior Specialist
reaches out to parent/guardian
to enhance trust, to incorporate
parental concerns, and to
ensure consistency in the
application of behavioral
strategies across muttiple
school, home, and community
settings.

<




4c:

Participating ina
professional

Behavior Specialist's
relationships with colleagues are
negative or self-serving, and
Behavior Specialist avoids being

Behavior Specialist's
relationships with
colleagues are mostoften
cordial, and Behavior

Behavior Specialist
participates actively in
school and district events
and projects and

Behavior Specialist makes a
substantial contribution to school
and district events and projects
and assumes a leadership role,

community involved in school and district Specialist participates in maintaing positive and Behavior Specialist provides
events and projects. school and district events productive relationships staff and parent training in
and projects when with colleagues. diverse ways.
specifically requested.
4d: Behavior Specialist does not |Behavior Specialist's Behavior Specialistseeks | Behavior Specialist actively

Growing and
developing
professionally

participate in professional
development  gctivities, even
when such activities are clearly
needed for the ongoing
development of skills.

participation in
professional development
activities is limited to
those that are convenient
or are required,

out opportunities for
professional development
based on an individual
assessment of need.

pursties professional
development opportunities,
remaining current with
professional literature and
research, and makes a
substantial contributionto the
profession through such
activities as offering
workshops to colleagues.

de:

Demonstrating
professionalism

Behavior Specialist displays
dishonesty in interactions with
colieagues, students, and the
public and violates principles of
confidentiality such as FERPA.

Behavior Specialist is
inconsistent in
interactions with
colleagues, students, and
the public, sometimes
disclosing more
information than is
appropriate,

Behavior Specialist
displays high standards of
honesty, integrity, and
confidentiality in
interactions with
colleagues, students, and
the public, and advocates

for students when needed.

Behavior Specialist can be
counted on to hold the highest
standards of honesty, integrity,
professional ethics, and
confidentiality and to advocate
for programs and students,
taking a leadership role

with colleagues.




Gary Community School Corporation School Nurse Effectiveness Rubric

Domain 1: Planning and Preparation (25.00%)
1a Demonstrating medical in knowledge and skill in nursing techniques

Nurse demonstrates deep andthorough
understanding of medical knowledge and
nursing techniques (1a,HE)

Nurse demonstrates understanding of Nurse demonsirates basic undesstanding of

medical knowledge and aursing technigues medical knowledge and nursing techniques
(1a.E) {la.IN}

1b Demonstrating knowledge of child and adolescent development

in addition to accurate knowledge ofthe
typical developmental characteristics of the
agegroup and exceptions to the general
patlerns, nurse displays knowledge of the
extent o which individual studenis foliow the
general patterns {/b.HE)

Nurse displays accurate understanding of

the typical developmental characleristics of
the age group, as well as exceptionsto the

general patterns {ib.E}

adolescentdevelopment {fh./N)

1c Establishing goals for the nursing program appropriate to the setting and the students served

MNurse's goals for thenursing programare
rudimentary and are partially suitable fo the
situaion and e age of the students {la.IN}

Nurse's goals for the nursing programare
highly appropriate to the situation in the
school and fo the age ofthe students and
have been deveioped following consultaions
with students, parents, and colleagues
le.HE) .

Nurse's goals for the nursing program are
clear and appropriate {o the situationin the
schoolandiothe age ofthe students (1c.£)

1d Demonstrating knowledge of government, community, and district regulations and resources

Nurse displays awareness of govemmental

Nurse's knowledge of govern mental
regulations and resources for students

regulations and resources for students is

Nurse displays awareness ofgovernmental
regulations and resources for students

Nurse displays parial knowdedge ofchild and

extensive, including those available through
the school ordistrictand in the community
(d.HE)

available through the school or diskict and
some familiarity with resources exlemal fo
the school (7d,F)

available through the school or district, but
no knowledge of resources available mere
broadly {id.IN)

Murse demonstrates litle understanding of
r}}ed’i)cal knowledge and nursing lechnigues
a.

Nurse displays fitte orno knowledge of child
and adolescentdevelopment {ib.f)

Nurse has no clear goals for the nursing
program, o7 they are inappropriate to either
the siluation orthe age of the students (fc.)}

Nurse demonstrates fitte orno knowledge of
govern mental regulatons and resources for
students available through the schocl or
district {id.f}




Gary Community School Corporation School Nurse Effectiveness Rubric

1e Planning the Nursing program for both individuals and groups of students, integrated with the regular school program

Nurse's plan is highly cohereni and serves o Nurse has developed apian fhat includes the
support not only the studends individually and  impeortant aspects ofwork in the setting
in groups, butalso the broader educationat  (le.£)

program (le.HE)

1f Developing a plan to evaluate the nursing program

Nurse's plan to evaluate the programis
organized around clear goals and the
colleclion of evidence io indicate the degree
to which the goals have been met {11.E}

Nurse's evaluation plan is highly
sophisticated, withimaginative sources of
evidence and a clear path toward improving
the programon an ongoing basis (T£.HE)

Domain 2: Delivery of Service (25.00%)
2a Creating an environment of respect and rapport

Nusse's interactions with students are
positive and respectful {2a.£)

Students seek out the nurse, reflecting & high
degreeof comfortand trustin the
refatonship (2a.HE)

2b Establishing a culture for health and wellhess

The culture in the school for health and
wellness, while guided by thenurse, is
maintained by both feachers and students
{2b.HE)

Nurse promotes a cullure throughout the
schoolfor health and wellness (2b.E)

2¢ Following health protocols and procedures

Norse's procedures for the nursing office
work effectively (2¢.E)

Nurse's procedures for the nursing office are
seamless, anlicipating unexpecled situafions
(2¢.HE)

Nurse's plan has aguiding principle and
includes anumber ofworlhwhile activilies,
bui some of them don'tft with the broader
goals (fTe.IN}

Nurse has a rudimentary plan to evaluate the
nursing program (fi.iN)

Nurse's interactions with studenis are a mix
of positive and negative (2a./N)

Nurse's attempls {o promote a culture
throughout the school for heaith and
wellness are parfially successful 2b.N

Nurse has rudimentary and partially
successful procedures for the nursing office
(2c.IN}

Nursing program' consisls of a random
collection of unrelated actvities, lacking
cohereace or an overall struciure (fed}

Murse has no pian to evaluate the program
or resisis suggestions thatsuch an
evatuation is important (714

Nurse's interactions with atleastsome
students are negative orinappropriale (2al)

Nurse makes no attempito esfablish a
cullwre for health and wellness in the schoel
as awhole,or among students oramong
teachers (2b.J)

Nurse's procedures for the nursing ofice are
nonexistentorin disarray {2c.))




Gary Community School Corporation School Nurse Effectiveness Rubric

2d Supervising health associates

Associates work independenily, indicating
clear guidelines for their work. Nurse's
supervision is subtle and professional
{2d,HE)

r

2e Organizing physical space

Nurse's ofice is efficiently organized and is
highly appropriate fo the planned activiies,
Medications are properly stored and wefl
organized (2e.HE)

2f Assessing student needs

Nurse conducts delailed and individ ualized

assessment of student needs to contribute to
program planning /21.HE)

Nurse has estabiished guidelines for
delegated duties and moniters associates'
activities /2d.E)

Nurse's office is well organized andis
appropriate to the planned activities.
Medications are propery stored and well
organized /2e,E)

Nurse assesses student needsand knows
the range of student needs in the school
/21.E)

2g Administering medications to students

Medications are administered by designated
individuals, and signed release forms are
conveniently stored. Students take an active
rele in medication compliance (2g.HE}

Medications are adminisiered by designated
individuals, and signed release forms are
conveniently stored and available when
needed (2¢.E}

2h Promoting wellness through classes or classroom presentations

Nurse’s classroom presentafions for wellness

are effective, and studenfs assume an acfive
role in the schoolin promoting a healthy

lifestyle {2h.HE)

Nurse's classroom presentations result in
students acquiring the knowledge and
attitudes thathelp themadoptahealthy

lifestyle (2h.E)

Nurse's efforts fo establish guidefines for
delegated duties are partially successful.
Nurse monitors associates' activilies

sporadically (2d.IN)

Nurse's attempts {o create a well-organized
physical environment are partially successful.
Medications are stored properly but are
difficult to find /2e./N}

Nurse's assessments of student needs are
perfunciory {21./N)

Medications are administered by designated
individuals, but signed release forms are not
conveniently stored (2g.IN)

Nurse's efforls to promote wellness through
classroom preseniations are partiafly
effective (2h.IN)

No guidelines for delegated dulies have
been established, or the guidelines are
unclear. Nurse does not monitor associates’

activities {2d.}}

Nurse's office is in disarray or is
inappropriate to the planned activities.
Medications are not properly stored {2e.]}

Nurse does notassess studenineeds, or the
assessments resull in inaccurate conclusions
21.1)

Medications are adminisiered with no regazd
to state or district policies {2gJ}

Nurse's work with students in classes fails to
promote weilness (2hJ)




Gary Community School Corporation School Nurse Effectiveness Rubric

Domain 3: Collaboration and Consultation (25.00%)
3a Managing emergency situations

Nurse's plans for emergency situgtions have
been deveioped for many sifuations.
Students and teachers have learned their

responsibilities in case ofemergencies
{3a.HE)

Nurse's plans for emergency situatons have
been developed for many situations {3a.E)

3b Demonstrating flexibility and responsiveness

Nurse is continually seeking ways lo improve
the nursing program and makes changes as
needed in response to student, parentor
teacher input/3b.HE)

3c Collaborating with teachers to develop specialized educational

Nurse inifiales collaboration with classroom
teachers in developing instruconal lessons
and units locating additonal resources from
outside the school (3¢.HE)

Nurse initiates colaboration

Nurse is conlinually seeking ways to improve
the nursing program and makes changes as
needed inresponseto student, parentor
teacher input (3b.E)

wilh  classroom
teachers in developing instuctonal lessons
and units 3¢.E)

Domain 4: Professional Responsibilities (25.00%)

4a Reflecting on practice

Murse's refiection is highly accurate and
perceptive, cifing specific examples. Nurse
draws on an exlensive reperleire fo suggest
alternative strategies (4a.HE)

Nurse's reflection provides an accurale and
objective description of practice, citing
specific positive and negative characleristics.
Nurse makes some specific suggestions as
to howthenursing programmighthe
improved (4a.E)

Nurse's plans foremergency situalions have
been developed for the mostfrequently
occurring situations but notothers (3a.N)

Nurse makes revisions in the nursing
program whea they are needed (3b.iN)

programs and services for students with

Nurse collaborates with class room feachers
in developing instuctonal lessons and unils

when specifically asked to do so {3c.IN)

Nurse's reflection on practice is moderately
accurale and objective withoul cifng specific

examples and with enly global suggestions

as to howitmightbe improved (4a.iNj

4b Maintaining health records in accordance with policy and submit- ting reports in atimely fashion

Nurse's approach fo record keeping is highly
sysiematic and efficientand servesas a
model forcolleagues across the school
{4b.HE)

Nurse's repors, records, and documentation
are accurate and are submitted in atimely
manner (4b.E)

Murse's reports, records, and documentation
are generally accurate, but are occasionally
late fMb.JN)

Nurse has no contingency plans for
emergency situations {3a.))

Nurse makes modest changes in the nursing
programwhen cBnfronted with evidence of
the need for change /3b.1)

diverse medical needs

Murse declines to collaborate wih classtoom
teachers o develop specislized educational
programs {3c.l}

Nurse does notreflect on practice, orthe
refiections are inaccurate or self serving
(da.l)

Nurse's reporls, secords, and documeniation
are missing, late, or inaccurate, resuitingin
confusion (4b.])




Gary Community School Corporation School Nurse Effectiveness Rubric

4c Communicating with Families

Nurse is proactive in providing information to
families about the nursing programand
about individuaistudenis through a variety of
means (4c. HE)

4d Participating in a professional

Nurse makes a substantial conkibution to
school and districi evenis and projects and
assumes leadership role with eolleagues
{4d.HE)

Nurse provides thorough and accurate
information to families about the nursing
program as awhole and about individual
siudenis (4¢.E)

community

Nurse participates aclively in school and
district events and projects and maintains
posifive and productive relaionships with
colleagues (4d.E)

4e Engaging in professional development

Nurse actively pursues professional
development opportunitiesand makesa
substantial contribution to the profession
through such activities as offering workshops
to colleagues

{4e.HE)

4f Showing Professionalism

Nurse can be counted onto hold the highest
standards of honesty, integrity, and
confidentiaiity and to advocate for students,
takir;? aleadership role with colleagues
{41.HE)

Nurse seeks out opportunities for
professicnal development based onan
individual assessmert of need {(4e.E}

Nurse displays high standards of honesty,
integrity, and confidentiality in interactions
with colleagues, students, and thepubilic;
advocates for studentswhen needed {4f.E}

Domain 5: Core Professionalism (25.00%)

5.1 Attendance

individual hasnotdemonstrateda pattern of

unexcused absences {absences thatarein
vioiation of procedures setforth by local
school policyand by therelevant collective
bargaining agreement} (5.1.MS)

individual demonstrates a pattern of
unexcused absences {absencesthatarein
violation of procedures set forth by [ocal
school policy and by the relevant collective
bargaining agreement} (5. 1.DNMS)

Nurse provides limited though accurate
information fo families aboutthe nursing
program as a whote and about individual
students (4e. iN}

Nurse's refationships with colleagues are
cordial, and nurse participates in schooland
disirict events and projects when specifically
requested fo doso (4d/N)

Nurse's participationin professionat
development aclivities is limited to those that
are convenient orare required (4e.JN)

Nurseis honestininteractions with
colleagues, students, and the public; does
notviolate confidentialily (47./N)

Nurse provides no information to families,
either about the nursing programas a whole
or aboutindividual studenis (4¢..J)

Nurse's relationships with colleagues are
negative or self serving, and nurse avoids
being involved in school and district events
and projecis (4d.]}

Nurse doesnot participatein professional
development activities, even when such
activities are clearlyneeded forthe
development of nursing skills (4e.J}

Nurse displaysdishonesty ininteractions
with colleagues, students, and the public;
violates principles of confidentiality (4£.0)




Gary Community School Corporation School Nurse Effectiveness

5.2 On-Time Arrival-

Individual has notdemonsfrated a paflern of
unexcused late arrivals (late arrivals that
are in violation of procedures set forth by
localschool policy and by the relevant
collective bargaining agreement} { 5.2.MS)

5.3 Policies and Procedures

Individua! demonstrates apallern of bllowing

state, corporation, and school policies and
procedures {e.g. procedures for submitting
discipline referrals, policies forappropriate
attire, etc.) (5.3.MS)

5.4 Respect

Individual demonsfrates a pattern of
interacting with students, colleagues,
parentsiguardians, and community
members in arespectful manner (5.4.MS)

Individual demonstrates a patiern of
unexcused late arrivals (late arrivals that
are in vielation of procedures set forth by
local schoolpolicyand by the relevant
colleclive bargaining agreement)
{6.2.DNMS)

individual demonstrates a pattern of failing
{o follow state, corporation, and school
policies and procedures (e.g. procedures
for submitting discipline referrals, policies for
appropriate attire, elc.} (5.3.DNMS)

individual demonstrates apallern of failing
{o interactwith students, colleagues,
parents/guardians, and community
members in a respeciful manner
(5.4.0NMS}




Gary Community School Corporation Case Managers Effectiveness Rubric

Domain 1: Planning and Preparation (25.00%)
1a Demonstrating knowledge of current special education practice and trends

Case Manager demonstrates litle orno
knowledge ofspecial educafion praclice and
trends /1a.U)

Case Manager demonstrates basic
knowledge ofspecial education practice and
trends /Ta.BIN/

Case Manager demonstrates thorough
knowledge of special education practice and
trends /fa.P)

1b Demonstrating knowledge of the school's special education programs

Case Manager demonstrates little or no
knowledge of the school's special education
programs (1b.U)

Case Manager demonstrates basic
knowledge ofthe school's special education
programs /1b.BINI}

1c Establishing goals to support the special education school team(s)

Case Manager has no clear goals for the
special education program, or they are
inappropriate fo either the siluaion orthe
needs of the team /fe.U)

Case Manager'sgoalsforthe special
education program are rudimentaryand are
partially suitable to the situation and the
needs of the team (Tc.B/Nf}

Case Manager demonstrates thorough
knowledge of theschool's spacial education

programs /1b.P}

Case Manager'sgoealsforthe special
education program are clear and are suitable
to the situation and the needs ofthe team
/1e.P)

1d Demonstrating knowledge ofresources, both within and beyond the school and district

Case Manager demonstrates liitle orno
knowledge ofresources availablein the
school ordistrict forthe special education
team (1d.L)

Case Manager demonstrates basic
knowledge ofresources available inthe
schools or district for the special education
team /1d.BINI}

Case Manager is fully aware of resources
available inthe schod and district and in the
larger professional community forthe special
education team (1d.P)

Case Manager's knowledge of special
education practice and trendsis wide and
deep; case manager is regarded as special
education expertto colleagues {fa.DIE)

Case Manager is deeply familiarwith the
school's special education programs and
works fo shapeits future direcfion #1b.DIE)

Case Manager'sgoalsforthe special
education program are highly appropriate to
the situation and the needsofthe team. They
have been developed following collaboration
with administrators and colleagues (tc.D/E)

Case Manager is actively searching out new
resources fromawide range of sourcesto
enrich the special education team's skillsin
implementingthe school's special education
programs {d.DIE)
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Domain 2: The Environment (25.00%)
2a Creating an environment of trust and respect

Stakeholders are reluctant to request Relationships with the Case Manager are Refationships with the Case Manager ase Relationships with the Case Manager are
assistance from the Case Manager, fearing unprofessional; stakeholders don't resist respectful, wih some contacls initated by highly respectful and trusting, with many
that such arequest will be treated as asign initatives esiablished by the Case Manager sfakeholders (2a.P) contacts initialed by the stakeholders
of deficiency {2a.U) {2a.BIN1) (2a.D/E)

2b Establishing a culture of professional inquiry

Case Manager conveys the sense that he Relationships with the Case Manager are Relationships with the Case Manager are Relationships with the Case Manager are
work is externally mandated and is not unprofessional; stakeholders don't resist respeciful, with some confacts initialed by highly respectful and trusting, with many
impartant to school programs (2b.01) i;l;gﬂg\%su established by the Case Manager stakeholders (2b.P) ?;bng;%s inifiated by the stakeholders

2¢ Establishing and maintaining norms of behavior for professional interactions

No norms of professional conduct have been  Case Manager's efiorls (o establish norms of  Case Marager has established clear norms Case Manager has established clear noms
established; team members are frequently  professional conduct are partially successful of mutual respectfor professional ofmutual respectfor professional
disrespectiul in theirinteractions (2¢c.U) /2¢.B/NI} interactions (2e.P) interactions. Team members ensure that

their colleagues adhess fo these standards of
conduct (2c.DIE)

2d Crganizing physical space

Case Manager makes pooruseof the The physical environment does notimpede Case Manager makes good use of the Case Manager makes highly effective use of
physical environment; resulling in poor participation {2¢. BINJ) physical environment, resulting in the physical environment, with the

access by some paricipanis, tme lost or engagemeniofall participants (24.P) participants contributing to the physical
little alignment between the physical arrangement (2d.DIE)

arrangementand activity {2d.U)

Domain 3: Delivery of Service (25.00%)}
3a Collaborating with stakeholders in the facilitation process of IEP meetings, developing IEPs and the design of interventions

Case Manager decfines to collaborate in the Case Manager collaborates in the facilitation Case Manager initates collaberation in the Case Managerinitiates collaborationin the
facititation process of [EP meetings, process of [IEP meetings, developing IEPs  facilitation process of JEP meetings, facilitation process of IEP meetings,
developingIEPs and the design of and the design ofintervention when developing1IEPs and the design of developing IEPs and the design of
intervention 8a.Uj specifically asked to do so (3a.8/M) infervention {3a.P} intervention, and inlocating additional

resources  from sources oulside the scheool to
assistin the above areas (3a.D/E}
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3b Sharing expertise with staff

Case Manager's assistanceregarding
special educationis of poorquality ornot
appropriate to the needs of the staff being
served (3b.4)

3c Locating resources for teachers lo support instructional improvement

Case Manager fals o locale resources for
instructionalimprovement fortheteachers,

even when specifically reguesiedtodoso
{3c.U)

Thequalityofthe Case Manager's
assistanceis mixed, with somebeing
appropriate to the needs of the staff being
served (3b.BIND

Case Manager's efforts to locate resources
for instructionalimprovement forieachers
are partially successful, reflecting incomplete
knowledge of whatis available {3c.BINY

3d Demonstrating flexibility and responsiveness

Case Manager adheresto hisplan, in spite

ofevidence ofits inadequacy {3d.1)

Case Manager makes modest changes
when confronted with evidence ofthe need
for change {3d.BINY

3e Completing all relevant components of the IEP

Case Manager does not complete ail
relevant compenents ofthe [EP {3e.U)

Case Manager does not accurately complete
all relevant components of the {EP {3e.B/NI)

The quality of the Case Manager's
assistance is uniformly high and appropriate
to the needsofthe staff being served {3b.F}

Case Manager locates resources for
instructional improverment for teacherswhen
asked lo doso (3c.P}

Case Manager makesrevisionswhenitis
needed {3d.P)

Case Manager accurately completes all
relevant componenis ofthe [EP {3e.P)

3f Communicating with family and staff regarding service, process, and procedures

Case Manager fails to communicate with

family and staff regarding service, process,
and procedures {31.U}

Case Manager makes minimal effort to
communicatewith family and staff regarding
service, process, and procedures (3£.8IN)

Case Manager communicates effectively with

family and siaff regarding service, process,
and procedures {3f.P)

The quality of the Case Manager's
assistance is unifornly high and ap propriate
to the needs ofthe staff being served, The
Case Manager conducts extensive followeup
work with the staff (35.D/E)

Case Manager is highly proactive in locating
resources forinstructionalimprovement for
teachers, anticipating their needs (Sc.DIE)

Case Manager is continually seeking waysto
improve and makes changes as needed in
response o stakeholders' input (3d.D/E}

Case Manager accurately completes all
relevant components ofthe 1EP and provides
on-going consultationto the team members
regarding [EP development and monitoring
of progress {3e.DIE)

Case Manager is highly proactive in
commmunicating withfamilfes and staff
regarding service, process, and procedures
(31.DIE)
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Domain 4: Professional Responsibilities (25.00%)

4a Reflecting on practice

Case manager does notreflect on practce,
orthe reflections are inaccurate or self-
serving {4a.U)

Case manager's reflection on practiceis
moderately accurate and objective without
ciing specific examples and wih oniy global
sug%estions as to how itmight be improved
{4a.BJNI)

4b Preparing and submitting data and reports

Case managerdoes not {ollow eslablished

procedures for preparing dala and submitting

reports. Reports are routinely late (4b.U)

Case manager's efforts to inputdata are
partally successful and follow established
procedures. Reports are sometimes
submitted on time (4b.BINI}

4¢ Coordinating work with other case managers

Case manager makes no effort fo coliaborate
with other case managers within the disfrict

(de.L)

Case manager responds posilively fo the
efforts of other case managers within te
districtto collaborate (4c.8INJ}

4d Participating in professional community

Case manager's relationships with
colieagues are negalive or seftserving, and
the case manager avoids being involved in

department and distdct evenls and projecis
il

Case manager's relationships with
colleagues are professional, and the case
manager parlicipates in departmentand
distict events and projects when specifically
requested {4d.BJNI)

4e Engaging in professional development

Case manager does notparticipate in
professional development activities, even
when such activifes are clearly needed for
the enhancement of skills (4e.l)

Case manager's pariicipafion in professional
development activiies is limited to those that
are convenientor arerequired (4e.BINi}

Case manager's reflection provides an
accurale and objective description of
practce, ciing specific positve and negative
characteristics. Case manager makes some
specific suggestions as o how to make
improvements {4a.P)

Case manager's data is complete and
follows established procedures. Repoils are
always submitied on time (4b.P)

Case manager inifiates efiorls fo coliaborate

with other case managers within the district
(4c.P)

Case manager participates actively in
depariment and diskict evenis and projecls
and maintains positive and productive
relationships with colleagues (4d.P)

Case manager seeks oul apperiunities for
professional development based on an
individual Assessmentofneed 4e.P)

Case manager's reflections are highly
accurate and perceplive, consisting of
specific exampies, Case manager draws on
an exlensive reperloire fo suggest allernative
shrafegies, accompanied by prediction of the
likely conseguences of each (4a.DIE)

Case manager anbcipates and responds o
needs in preparing data and following
established procedures and suggesting
improvements {o those procedures. Reporls
are submitted on ime (4b,D/E)

Case manager takes aleadership role in
coordinating projects with other case
managers within and beyond the district
{4c.DIE)

Case manager makes a substantial
contribution to departmeni and dis¥ict events
and projects and assumes aleadershiprole
with colleagues {4d.DJE)}

Case manager acfvely pursues professionat
developmentopportunities and makes a
substantial contribution to the profession
through such aclivilies as parlicipating in
state ornational conferences (4e.0/E)
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4f Showing professionalism, including integrity and confidentiality

Case manager displays dishonesty in Case manageris honestin interactions with Case manager displays high standards of
interactions with colleagues and violales colleagues and respects norms of honesty and integrity in interactions with
norms of confidentiality (47.U) confidentialily {471.BINI) colleagues and respects norms of

confidentiality (41.7}

Case manager can be counted onta hold e
highest standards of honesty and integrity
and flakes a leadership role with other
colleagues in respectingthe nerms of
confidentiality (41.DIE)
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